
Participant Workbook

Tier 3
REINTEGRATION

after an extended 
absence from the 
school community,

intensive 
interventions

Tier 2
RESTORATIVE

discipline and support,
response to harm and

conflict, targeted
interventions

Tier 1
                 and strengthen 

relationships, shared
values, SEL, affective

statements, developing
empathy

BUILD
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Spectrum
Location

Punitive/Zero Tolerance Pre-Readiness Beginning competence
Intermediate
competence

Small-Scale
Competence

Whole-
School

Competence

Definition
A school that is using
traditional, punitive

strategies.

Whole-School
Implementation Tier 1,

Step 1. Finding your allies,
starting with community. 

Whole-School
Implementation Tier 1,

Step 2.  Core values and
expanded voice

Whole-School
Implementation Tiers 2 &

3, Step 1

Whole-School
Implementation Tiers

2&3, Step 2. Often
takes 3-5 years to get

here.

Whole
School

Implementati
on: Tiers 2+3

- Step 3.
Often takes
5-7 years to
arrive here.

Beliefs
held

Policing works, binaries 
(good/bad, never/always),

meritocracy 
(earning

belonging/worth), fixed
mindset, educators

deserve respect from
families and students due

to them being
professionals, negative

reinforcement works as a
deterrent from unwanted
behavior, punishment is

the only way to
demonstrate

accountability to
community ("pay debt to

society")

Meritocracy, binaries, the
way we're doing it needs to
change and going back to
the way we used to do it

doesn't seem like a
socially-acceptable option.
Splitting: If you do a bad
behavior, you're a bad

person. If you were a bad
student once, you are a

bad student. 
"Good" families and "bad"

families.

The way we've always
done it doesn't work well
these days. I am paid to

teach not connect, I have
to cover my curriculum, I
know they're struggling

but that's the counselor's
job, There are kids who
are bad in my class who
are good in other spaces

I'm eager to try
something new, If I don't

make time to connect
with my students they
won't be able to learn
from me, I understand

that my leadership wants
us to use a different

system and I believe this
could have value, They're

all good kids just some
are really struggling. 

Intent matters more
than impact. 

~50% teachers are
open to the idea but
waiting to see how
others fare before

trying it themselves

It takes a
village. We

are all
needed here. 
Teamwork/C
ollaboration

>
Individual/Eg
o. We are a

learning
community -
it’s necessary
we all make

mistakes and
learn from

them. Impact
> intent

RJ Savvy Spectrum
Full Version Handout
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Spectrum
Location Punitive/Zero Tolerance Pre-Readiness

Beginning
competence

Intermediate
competence

Small-Scale Competence Whole-School Competence

Practices
you

might
see

Detention, suspension,
yelling, public shaming,

ignoring,
restraint/seclusion, only
affirming students for
high academic success

and perfect attendance,
metal detectors, active
school safety officers,
handcuffing, calling

cops on students

Recess taken
away, students
being moved
into different

classroom after
conflict, lots of

phone calls
home with one-

way
communication

Counselor referrals,
quiet corners, de-
escalation spaces,

mindfulness
practices, PBIS

(compliance-based),
students losing

access to
community

activities (field trips,
special days)

Restorative Justice Action
Teams (RJATs) or

Restorative Justice Equity
Teams 

(RJETs) created, advisories
happening consistently,

prioritization and budget
for outside consultants to
train around trauma and

RJ, School 
Leadership/Deans/School

culture folks attending
external trainings around
de-escalation, addressing
conflict, mediation, and

restorative justice

~10-25% teachers still having a
high level of incidents in their

classrooms with classroom
removals/students late to their
class. RJATs/RJETS created and
meeting regularly. RJAT/RJET
members have time in their

teaching schedules to be
available for restorative practices

(circles, pre-mediations,
mediations). RJAT/RJET members
are facilitating trainings for the

rest of the staff around
restorative principles and
practices to garner buy-in.
Advisories are happening

regularly and with the investment
of the adults leading them.
Written/printed documents

consistently available for families
in their preferred language. 

Advisories happening regularly
and with teacher-generated

content. School-wide practices
for educators to be able to find

coverage and be available to
participate in restorative

conferences or harm circles.
District-level participation in

staff and reentry circles.
Substantially decreased/no

police presence. Compensation
system developed to pay RJAT

members for their labor.
Ongoing staff support

opportunities (mental health
support, collective-care,

community-building circles,
support circles). printed

materials translated into many
languages and with

interpreters in multiple
languages

Words
you

might
hear

Grit, rigor, entitlement,
"get ready for the real

world," "kids these
days," "repeat

offenders," failure, lost
cause, worthless, "waste

of time," "not my
responsibility," "why
bother," "colorblind"

 

Either/or,
unsafe place,
lack of trust,

chaos

I'm evaluated on
class scores so I
prioritize that, I

don't have time, I
am responsible for
myself not others,

maybe there's time
for this in

September but
that's it

 

Both/and > either/or,
trauma, co-regulation,

voice, community, student
leadership, relationships,
responsibility, potential,

strengths, competing
demands, goals, SEL, safe
enough, healthy enough,
teamwork, collaboration,
kids matter, staff matters

 

Send them to the RJ team. I don't
know what we're supposed to do

about that now - ask the RJ
people. ___ was disruptive again
in class today, is that something

you can help me with?
Community-building. Learning
partnerships. Differentiation.
Racism, sexism, homophobia,

xenophobia, transphobia,
ableism. 

 

Whole Child, belonging , in
struggle > in trouble,

relationships and safety
required for for all,

partnerships, collaboration,
flexibility, predictability,

consistency, anti-racist, anti-
oppressive, gender-expansive,

printed materials translated
into many languages and with

interpreters in multiple
languages

 

RJ Savvy Spectrum
Full Version Handout

...continued
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Spectru
m

Locatio
n

Punitive/Zero
Tolerance

Pre-Readiness Beginning competence
Intermediate
competence

Small-Scale Competence
Whole-School
Competence

Skills to
develop

Self-reflection, grace,
forgiveness, empathy

Staff listening to each other,
staff modeling basic respect

of each other in front of
students, awareness of

historical origins of punitive
measures in USA and
education, admitting

mistakes

Concept of relationship matrix 
(with > to/not/for), adults
modeling school values
consistently, affective

statements, adults able to
describe behavior (looks
like/sounds like) without

judgment or label, leadership
evaluating educators in more

holistic way

Circle-keeping, de-
escalation, inclusion,

mediations

Educators developing skills
around restorative chats,
facilitating circles in their

classrooms when provided a
template/lesson, best

practices for advisories, how
to participate supportively in

reentry circles, applying
affective statements in

conversations with families.
RJAT/RJET members are

creating structures, practices,
and policies to make

restorative practices as
obvious for

educators/families as well-
known punitive measures.
RJAT/RJET members also

learning how to keep other
types of circles, conferences,

and mediations.

Constantly
developing skills,
and expanding
skillfulness of

school community.
Involving the full
adult community
in the school, not
just tenured/core
subject teachers.

Consistent
reflection as a

school, improving
upon

practices/protocol.

Practice
s to

integrat
e

Increased staff
connection,

leadership modeling
humility,

opportunities for
joy/play/arts,

documenting stories
from

students/families/
community about

how current practices
are harmful

Stopping punishments 
(suspensions, detention) and
substituting consequences,

case-conferencing to support
struggling students, increase

opportunities for
staff/student/family voice,

developing school-wide
values, gathering and

interpreting data to see
where over/under-

representation is occurring
around success and

infractions

Staff meetings in community-
building circles, using shared
values to develop norms &

revise code of conduct away
from punitive, increased

collaboration with
superintendent, town halls,

educators greeting students at
door of classroom, passing
periods/hallways/cafeteria
seen as opportunities to

deepen relationships with
young people

Community-building
circles with students,

peer mediation/conflict
resolution programs,

de-escalation
procedures/place/

materials, when
behavior is addressed
it's done so discreetly,
restorative mediations,
development of robust

menu of alternative
and natural

consequences that
address underlying

issue behind behavior

Harm circles, small group
conferences, reentry circles

RJAT/RJET learning
how to conduct

large conferences
such as

family/group
conferences and

community
conferences.

RJ Savvy Spectrum
Full Version Handout

...continued
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Spectrum
Location

Punitive/Zero Tolerance Pre-Readiness
Beginning

competence
Intermediate
competence

Small-Scale
Competence

Whole-School Competence

Mindset
needed to

move
forward

This isn't working and this
isn't right. There has to be

a better way. 

I don't want to add
harm on

I need to gain
awareness and learn

as much as I can

I need to be
intentional about
implementing the

new knowledge I have

This is working, we are
healing as individuals
and a community. We

have a process now the
whole school

community can access.

Consistency in collaboration,
ongoing learning and celebrating

successes is key.

RJ Savvy Spectrum
Full Version Handout

...continued
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Circle Reflections
 

 

Tier One Handout

Verbal: Pay attention to what they say. Did they interrupt? How vulnerable were they in what they
said?  

Non-Verbal: Pay attention to their body language, eye contact, and tone of voice 

Tier One: Community Building

How is the space set up? 

What is the role of time? 

What preparation had to happen?

PROMTS VERBAL NON-VERBAL

 What did the circle-keeper do? 

 What did other students do? 

8



Circle Planning Form 
 

Purpose/Opening1.
What is the Circle’s purpose? (e.g. Community
Building? Re-entry?) How will you open the
circle?(e.g. a quote, poem, song, brief
meditation)

2. Relationship Building
An activity or set of questions to help the
group open up and check-in (e.g. How are you
feeling in 2 words or less? Favorite song
you’re listening to right now? This is also the
time to introduce your talking piece and
centerpiece… what is their significance?)

3. Guidelines/Values Review
A creation or reminder of the values the
group agreed upon to have positive and
productive conversations within the
community (e.g. respect, confidentiality,
listening when others have the Talking Piece,
only talking when you have the Talking Piece)

4. Discussion Rounds
A reminder of the main purpose of the Circle.
Think of at least 3 questions to help guide the
discussion. Consider if there should be a
follow-up plan

1.

2.

3.

4.

5.

5. Closing
Check in with the members of the circle to see
how they felt about the discussion. Consider
an activity, question, quote or something else
to close the circle.

Handout
Type of Circle: 
Date and Time : 
Who is Involved:
Centerpiece: 
Talking piece:

Please feel free to use this form to develop/plan circles, and/or as a guide to help guide a circle

9



Types of Circles by Tier
 

TIER TYPES OF CIRCLE PURPOSE OF CIRCLE

Tier 1
Community Building

Circles

Teach empathy and self-reflection
Create a sense of belonging through sharing stories
and active listening
Equity Build/ Strengthen relationships, connections

Tier 1
Learning/Curriculum

Circles

Use process to share/ teach one another 
Enhance learning by providing interactive forum for
all students to participate in learning process 
Provide a structure and focus for easily distracted
students

Tier 1 Talking/Issues Circles

Visit a particular topic, reoccurring issue 
Opportunity to hear different perspectives 
Not trying to get to agreement, but rather, creating
a venue for different voices to be heard 

Tier 1 Celebration Circles

Honor, recognize important moments in the
community 
A form of community building 
Bring attention to the health of the community 

Tier 1 Healing Circles
Called to support a group (health issues, loss, etc.)
Support and share pain 

Tier 1 Decision-making Circles
Group planning- perhaps smaller circles make initial
proposals to bring forward to larger group 

Tier 2

Community
Conference/ 
Family Group
Conference

Bring all affected parties (parent /guardian /
community member) together to discuss serious
conflict/harm and determine what needs to happen
to repair harm and provide opportunity for healing

Tier 2 Harm/Conflict Circles
Bring all affected parties together to discuss
conflict/ harm and figure out what needs to happen
to move forward in a good way 

Handout
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Types of Circles by Tier
 

TIER TYPES OF CIRCLE PURPOSE OF CIRCLE

Tier 3 Support Circles
Circles of support and accountability (COSA). Gather
around one person to support long term change. 

Tier 3 Healing Circles
Called to support one person (health issues, loss,
etc.) 
Support and share pain 

Tier 3
Re-entry/Welcome

Circle

Restorative re-integration from incarceration,
expulsion or suspension to school in a caring way
that identifies supports for student so that they can
be successful at school and beyond 

Handout
...continued

Reprinted with permission from Oakland Unified School District - Restorative Justice
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Restorative Justice Self Check
Handout

Rate whether a practice, program, or initiative in your school is restorative
using the below scale.

Practice/Initiative

Is there anything you can do to make the practice more restorative? If so, what? 

If not, what can you do instead? 

Not at all 
(Not restorative)

Getting there 
(on journey)

Yes!!
(restorative)

Does the practice address harms,
needs, and causes?

Does it adequately attend to the needs 
of those harmed?

Are authors of harm encouraged to take 
responsibility?

Are all relevant stakeholders involved?

Is there an opportunity for dialogue and 

participatory decision-making?

Does the practice honor/respect the 
humanity of all parties?

12



Restorative Questions
 

Handout

What happened?

What were you thinking about at the time of the incident?

What have you thought about since?

Who has been affected by what happened and how?

What about this has been the hardest for you?

What do you think you need to do to make things as right as possible?

What did you think when you realized what had happened?

What impact has this incident had on you and others?

What has been the hardest thing for you?

What do you think needs to happen to make things right?

Questions to Ask When Responding to Harm or other Challenging Behavior

Questions to Help Those Affected

13



Peer Mediation
Material

Peer Mediation is an example of a Tier
2 Practice. We are providing you a
copy of our FAQ’s of Peer Mediation
Guide in case you want to start a peer
mediation program in your school.
Please stay tuned for NJSBF trainings
in this topic. 

In the meantime, we recommend
referencing the following pages in the
guide to start….. 

Peer Mediation Guide
Pages:

6-11, 18-20, 25-29,
31-34, 39-42, 101-112

Peer Mediation 
Posters

14



Circle Reflections
    

  
Verbal: Pay attention to what they say. Did they interrupt? How vulnerable were they in what they
said?  
 
Non-Verbal: Pay attention to their body language, eye contact, and tone of voice  
 

Tier Two: Response to Harm 
 
What conversations needed to happen before bringing this group together? 
 

PROMPTS VERBAL NON-VERBAL

What did the circle-keepers do?   

What did the adults do?   

What did the young people do?   

Tier Two Handout
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Circle Reflections
    

 

PROMPTS VERBAL NON-VERBAL

What did the circle-keeper do?   

What did other staff do?   

What did Cedric do?   

Tier Three Handout

Verbal: Pay attention to what they say. Did they interrupt? How vulnerable were they in what they
said? 

Non-Verbal: Pay attention to their body language, eye contact, and tone of voice 
 

Tier Three: Re-Entry
   What preparation had to happen?    

16



♦ Understands that having
conflicts is natural and
knows that involvement
in conflicts is all right.

♦ Knows that conflicts
can be solved through
cooperation.

♦ Views peace as a desired
condition and identifies
several peacemaking and
peacebreaking behaviors.

♦ Differentiates between
prejudice and a dislike.

O r i e n t a t i o n   A b i l i t i e s

Table 4: Age-Appropriate Sequence for Acquiring the
Foundation Abilities of Conflict Resolution

Early Childhood to Grade 2 Grades 3–5 Grades 6–8 Grades 9–12

♦ Recognizes that the sources
of conflict and the problem-
solving processes of conflict
resolution are applicable
to all types of conflicts—
interpersonal, intergroup,
and international.

♦ Diagnoses conflicts appro-
priately and selects conflict
resolution strategies for
conflicts in various settings
(such as school, home, and
neighborhood).

♦ Exhibits effective responses
to another person who, in
a shared conflict, chooses
a soft or hard response.

♦ Takes action to inform when
prejudice is displayed.

♦ Suggests a peacemaking
action as an alternative to
a displayed peacebreaking
action.

♦ Maintains various good
working relationships with
parents, family, siblings,
boyfriends, girlfriends,
teachers, and bosses.

♦ Analyzes conflict in the
context of a present relation-
ship and uses an appropriate
problem-solving strategy.

♦ Recognizes patterns in his
or her responses to conflict
and strives for positive
growth and change in those
patterns.

♦ Understands that conflict
resolution skills are life
skills.

♦ Confronts prejudice effec-
tively in self and others
and in the school as an
institution.

♦ Promotes equal access and
opportunity on many fronts.

♦ Seeks diverse and multi-
cultural experiences and
relationships.

♦ Works actively to promote
peace in the school and in
the community.

♦ Understands that conflict is
inevitable and that it can be
a positive force for growth.

♦ Understands that conflicts
can become better or worse,
depending on the chosen
response.

♦ Understands and recognizes
soft, hard, and principled
responses to conflicts.

♦ Participates in cooperative
endeavors.

♦ Recognizes prejudice in self
and in the actions of others.

♦ Understands own behavior
in terms of the need for
belonging, power, freedom,
and fun.

♦ Understands peace as a
personal action and dif-
ferentiates between peace-
making and peacebreaking
behaviors in self and others.

P e r c e p t i o n   A b i l i t i e s

♦ Critically analyzes own
perceptions and modifies
understanding as new
information emerges.

♦ Articulates how own words,
actions, and emotions are
perceived by others.

♦ Analyzes how perceptions
of others relate to probable
intent or purpose.

♦ Understands how problem-
solving strategies can be
influenced and regularly
chooses to exercise positive
influence.

♦ Prevents escalation of
conflicts, even with adults.

♦ Helps others recognize
the potential for violence
and for nonviolent conflict
resolution.

♦ Recognizes the limitations
of own perceptions and
understands that selective
filters affect seeing and
hearing.

♦ Identifies and checks
assumptions that self
and others make about a
situation.

♦ Possesses a rudimentary
understanding of how
problem-solving strategies
can be influenced.

♦ Recognizes the prevalence
and glamorization of vio-
lence in society.

♦ Recognizes that conflicts
can escalate into violence.

♦ Identifies and checks
own assumptions about
a situation.

♦ Understands how others
perceive words and actions.

♦ Empathizes and accepts
the feelings and perceptions
of others.

♦ Analyzes a conflict from
the perspective of unmet
basic psychological needs.

♦ Understands friendships
and good working relation-
ships and strives to build
and maintain them.

♦ Understands the effects
of blaming and accusing
behaviors and chooses
not to act in that manner.

♦ Accepts that he or she is not
always “right.”

♦ Accepts that others may see
things differently.

♦ Describes a conflict from
own perspective and from
the perspective of others.

♦ Withholds blame.

https://www.ncjrs.gov/pdffiles/conflic.pdf
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Table 4: Age-Appropriate Sequence for Acquiring the
Foundation Abilities of Conflict Resolution (continued)

E m o t i o n   A b i l i t i e s

♦ Knows that feeling anger,
frustration, and fear is all
right.

♦ Controls anger.

♦ Expresses feelings in lan-
guage that expands beyond
happy, sad, glad, or mad.

♦ Hears and acknowledges
the feelings of others.

♦ Does not react to emotional
outbursts of others by
elevating own emotional
response.

♦ Understands own emotions.

♦ Understands that others
have emotional responses
and that those responses
may be different from his
or her own.

♦ Expresses emotions effec-
tively and appropriately.

♦ Disagrees without being
disagreeable.

♦ Takes responsibility for
emotions.

♦ Accepts and validates
emotions and perceptions
of others.

♦ Possesses effective strategies
for “cool down” and uses
them at appropriate times.

♦ Remains calm and focused
on problem solving when
confronted by a strong
emotional display from
another person, including
an adult.

♦ Prevents conflict escalation
and violence effectively by
using communication-based
conflict resolution strategies.

C r e a t i v e   T h i n k i n g   A b i l i t i e s

♦ Describes what is wanted
and why it is wanted.

♦ Generates ideas for solving
a problem.

♦ Improves a simple idea.

♦ Distinguishes between
positions and interests.

♦ Identifies interests
beyond own position in
any situation.

♦ Separates inventing options
from making decisions.

♦ Identifies mutual and
compatible interests and
creates behavioral options
to satisfy those interests.

♦ Understands that under-
lying interests, not positions,
define the problem in con-
flict situations.

♦ Understands that multiple,
unclear, or conflicting
interests often coexist.

♦ Understands and uses
analytical tools to diagnose
problems.

♦ Uses problem solving
for conflicting as well as
common or compatible
interests.

♦ Evaluates and reconciles
positions and interests of
self and others in most
situations.

♦ Prioritizes interests and
develops a strategy for
working toward agreement,
focusing on easier issues
first (those of mutual con-
cern) and more difficult
issues last (those of con-
flicting concerns).

♦ Articulates mutual interests
and reconciles conflicting
interests.

♦ Switches perspectives to
generate new options.

♦ Manages brainstorming
effectively, separates
inventing from deciding,
and advocates options
for mutual gain.

♦ Brainstorms multiple
options in any situation,
improving, refining,
embellishing, and expand-
ing on current options.

♦ Uses analytical tools to
diagnose problems, devel-
op new approaches, and
evaluate those approaches.

Early Childhood to Grade 2 Grades 3–5 Grades 6–8 Grades 9–12

https://www.ncjrs.gov/pdffiles/conflic.pdf
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C o m m u n i c a t i o n   A b i l i t i e s

♦ Listens without interrup-
tion while another person
describes an incident and
summarizes what that
person has said.

♦ Describes an incident
intelligibly using “I”
statements.

♦ Uses questions such as
“How did that make you
feel?” and “What happened
next?”

♦ Answers questions about a
conflict.

♦ Uses a conflict resolution
vocabulary (such as
“interests,” “options,”
“brainstorm,” “negotiate,”
and “point of view”).

♦ Summarizes the facts and
feelings of another person’s
perspective.

♦ Asks specific, clarifying
questions to gather more
information.

♦ Uses appropriate problem-
solving phraseology (e.g.,
“and” rather than “but”
and “we” instead of “me”
or “you”).

♦ Makes “I” statements rather
than “you” statements when
expressing perspective.

♦ Recognizes nonverbal
communication by self
and by others, especially
communication related to
feelings.

♦ Communicates desire
for cooperative working
relationships.

♦ Uses summarizing and
clarifying to defuse anger
and deescalate conflict.

♦ Withholds judgment and
listens to persuasive
discussions.

♦ Is productively persuasive.

♦ Tests understanding, listens
to understand, and speaks
to be understood.

♦ Reframes own statements
using unbiased and less
inflammatory language.

♦ Summarizes positions and
interests of others in conflict
situations efficiently and
accurately.

♦ Acknowledges the validity
of emotions and perspec-
tives of others.

♦ Reframes statements of
others, removing biased
or inflammatory messages
to capture the underlying
meaning.

♦ Expresses interests
explicitly.

♦ Uses clarifying questions
to uncover hidden interests
of others.

♦ Possesses a conflict reso-
lution vocabulary (e.g.,
“position,” “interests,”
“options,” “alternatives,”
“consensus,” “commit-
ment,” “legitimacy,” and
“brainstorm”) and uses
it appropriately.

Table 4: Age-Appropriate Sequence for Acquiring the
Foundation Abilities of Conflict Resolution (continued)

Early Childhood to Grade 2 Grades 3–5 Grades 6–8 Grades 9–12

♦ Chooses from multiple ideas.

♦ Understands when some-
thing is fair to self and fair
to another person.

♦ Explains why something is
not fair.

♦ Expresses a realistic and
workable plan for resolving
a conflict.

♦ Understands the meaning
of committing to a plan and
being trustworthy.

♦ Evaluates realistically the
risks and consequences of
“flight or fight” in conflict.

♦ Identifies best self-help
alternative in a conflict
situation.

♦ Chooses to work toward
mutual fairness in resolving
a dispute rather than to
accomplish self-imposed
will.

♦ Evaluates interests of self
and others according to
fairness standards.

♦ Crafts win-win resolutions.

♦ Specifies clear agreement
by stating who, what, when,
and how.

♦ Challenges assumptions
about what is possible.

♦ Thinks about short- and
long-term consequences
of proposed options.

♦ Negotiates without
conceding.

♦ Identifies outside standards
and criteria for fairness
(such as legal standards
and school rules) when
evaluating interests and
solutions.

♦ Recognizes the efficacy of
committing only to solutions
that are fair, realistic, and
workable.

♦ Endeavors to fulfill
commitments.

♦ Uses problem-solving
processes when engaging
in difficult conversations.

♦ Speculates as to best
alternatives to negotiated
agreement for self and
others.

♦ Analyzes ways to improve
best alternatives to nego-
tiated agreement.

♦ Analyzes willingness and
ability of self and other
person to honor a plan
of action in any situation.

♦ Identifies uncontrollable
factors that might impact
the ability of the parties
to fulfill an agreement.

♦ Identifies external stan-
dards of fairness and uses
those to resolve conflicts.

♦ Honors commitments and
encourages others to do the
same.

C r i t i c a l   T h i n k i n g   A b i l i t i e s

https://www.ncjrs.gov/pdffiles/conflic.pdf
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N e g o t i a t i o n   P r o c e s s

♦ Cooperates with a peer in
unassisted problem solving—
each cools off, tells what
happened, imagines ways
to problem-solve, and
chooses a solution.

♦ Participates in a negotiation
session coached by an adult
or older child.

♦ Manages the negotiation
process without assistance.

♦ Performs principled
negotiation with peers
and adults.

♦ Involves a peer who has
little or no conflict resolution
training in the negotiation
process.

♦ Understands that nearly
every interaction is a
negotiation.

♦ Teaches younger students
the negotiation process.

♦ Negotiates with difficult
parties effectively.

♦ Teaches negotiation process
to peers and adults.

♦ Enjoys negotiation process.

M e d i a t i o n   P r o c e s s

C o n s e n s u s   D e c i s i o n m a k i n g   P r o c e s s

♦ Participates in a mediation
facilitated by an adult or
older student mediator.

♦ Engages in group problem-
solving discussions and
processes facilitated by
a teacher or other adult.

♦ Participates in the media-
tion process facilitated by
another student or an adult.

♦ Serves as a peer mediator
in a classroom program or
a schoolwide program.

♦ Participates in classroom
sessions designed to re-
solve group conflicts and
problems.

♦ Mediates disputes among
peers.

♦ Co-mediates disputes
between peers and adults.

♦ Coaches younger students
and peers as they learn to
mediate.

♦ Manages consensus
problem-solving sessions
for classroom groups of
younger students.

♦ Manages consensus deci-
sionmaking in a small
group of peers (such as
classroom work group or
student council committee).

♦ Mediates an array of dis-
putes involving various
disputants.

♦ Trains others in the medi-
ation process.

♦ Manages consensus
problem solving in various
groups.

♦ Facilitates consensus deci-
sionmaking as a member
of a group.

Early Childhood to Grade 2 Grades 3–5 Grades 6–8 Grades 9–12

Table 5: Age-Appropriate Sequence for Acquiring the
Problem-Solving Processes of Conflict Resolution

https://www.ncjrs.gov/pdffiles/conflic.pdf
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RESTORATIVE 

New Jersey State Bar Foundation 

Achievement 

Beauty 

Community 

Determination 

Fun 

Boldness 

Competency 

Fairness 

Growth 

Values List 

Authority 

Compassion 

C · ution

Faith 

Happiness 

Autonomy Au tienticity 

Balance 

Citizenship 

Curiosity 

Friendships 

Humor Influence Inner Harmony Justice 

Challenge 

Creativity 

Fame 

Honesty 

Kindness 

Knowledge Leadership 

Meaningful Work Openness 

Poise Popularity 

Respect Responsi bi I ity 

Spi ritua I ity Sta bi I ity 

Wealth Wisdom 

Learning 

Optimism 

Recognition 

Security 

Success 

What ONE value feels most present for you today? 

Love Loyalty 

Peace Pleasure 

Religion Reputation 

Self-Respect Service 

Status Trustworthiness 

What does this value mean to you and why did you choose it? 

What is one behavior or action that would express this value to you? 
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Shared Values      Community Agreements/Guidelines 
 Handout

Check-in round

Distribute paper plates and markers to the students. Ask students to choose a value that is
important to them, and the way they want to be treated in school [this
classroom/subject/etc]. Write that value on the outer rim of the paper plate. (*Tip: use the
values list in the NJSBF Restorative Justice Participant Workbook to show examples of values
to the students*)

Round: Share the value you wrote and explain what it means to you and why you chose it.         
Ask students to write in the center of the plate one behavior or action in the classroom that      
 would express that value to them. 

Round: Explain how the behavior you wrote embodies the value that is most important to
you. 

Round: What agreements do you need from yourself or others to be at your best here in this
classroom? (This could also be collected digitally and anonymously in a way that is
supportive)

Round: Ask students if they can agree to try to do what is written in the Circle. Are there
some of these agreements that you are not willing to try to keep?

Round: Which of these agreements would be easiest for you to honor? Which one would be
the most difficult or challenging for you?

Check-out Round: How do you feel about the Circle today?

*This can be a micro or a macro process. Using this activity to create community agreements in
one single classroom would be a micro process. However, if you want to create school-wide
values and community agreements you would do the following:
1. Facilitate this activity in every advisory/homeroom/health class or any other class that every
student takes where this would be appropriate.
2. Send 1 to 2 representatives from each class to be on a committee with a few key staff
members to look through all the lists, cross off duplicate agreements, look for common themes,
and generate a final list for the school community.

Explain to students that agreements or guidelines are not the same as rules. Agreements or guidelines
are reminders of the kind of behavior we want from others and ourselves. They are not imposed by
others on the group but are decided on together. Everyone agrees to try to honor them and help
support each other by sticking to the guidelines.

Modified from Circles 2.3 and 2.4 in Circle Forward, By Carolyn Boyes-Watson and Kay Pranis
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ESTORATIVE 

New Jersey State Bar Foundation 

The T eacher·s Understanding of RJ: RJ is who I am, it is 
part of teaching the whole child 

Teacher·s View of the Child: One who is valued 
unconditionally regardless of capacity 

Teacher's View of Education: Education as a 

The teacher·s Understanding of RJ: Confronting 
what was done wrong and fixing it 

Teacher·s View of the Child: One who is developing, 
who has value when they comply, learn and succeed 

Teacher's View of Education: Education as training, 
practice of freedom, empowerment of students for present preparation for future, transmission of knowledge and 
and future 

Teacher's Role: Supporter, encourager, facilitator 

Teacher's View of Teaching: Response to behavior as a 
part of teaching and learning; problem posing inquiry 
approach 

Teacher's View of Curriculum: Relational awareness of 
social responsibility integrated into content 

Outcome of Teaching Process: Reinforced growth in 
understanding school as a relational culture, and 
education as empowering students to freely develop gifts 
and strengths 

skills 

Teacher·s Role: Manager, guide, director, expert, 
trainer 

Teacher's View of Teaching: Response to behavior 
seen separately from approach to teaching and 
learning; telling, transmission pedagogy 

Teacher's View of Curriculum: Student behavior 
and curriculum are unrelated 

Outcome of Teaching Process: Continue to reinforce 
punitive, managerial approach 

Vaandering, D. (2014) 
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