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Creating Brave Spaces

Talking about race and other facets of identity can engender 
strong feelings. It is important to create environments in which 
students can participate in these conversations constructively, and 
express opinions and questions without fear of judgement. This 
requires that educators create time to teach and practice social 
and emotional skills, including developing an awareness of one’s 
own biases, building empathy, managing conflict and appreciating 
the perspectives of others. 

“Safe spaces” is often used to describe settings that are conducive 
to positive dialogue. However, social justice educators have more 
recently reconceptualized these settings as “brave spaces.” “Safe 
space” suggests that participants will not need to experience 
discomfort when discussing sensitive topics, but talking about 
issues such as race often involves difficulty and risk. Since mem-
bers of marginalized groups often experience such struggles in 
their everyday lives, the expectation of “safety” for majority group 
members can be seen as an exercise of privilege. “Brave spaces” 
conveys the idea that all participants will embrace the discomfort 
of hard conversations with courage and openness.1 

The following group expectations are offered as a set of under-
standings that can be introduced to students as you work to build 
brave spaces. They can be adapted to suit the age and experience 
level of students.

1  Arao, Brian and Clemens, Kristi. “From Safe Spaces to Brave Spaces: A New Way to Frame 
Dialogue Around Diversity and Social Justice.” In The Art of Effective Facilitation: Reflections 
From Social Justice Educators, edited by Lisa M. Landreman, 135–150. Sterling, VA: Stylus 
Publishing, 2013.
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GROUP NORM EXPL ANATION

Recognize your own bias We all have prejudices. They have been learned and can be  
unlearned over time. Change is a process.

Respect others Value the perspectives of others. Listen openly and  
communicate nonjudgmentally.

“Try on” new ways of thinking Let your guard down in response to ideas that are different;  
consider points of view that are new.

Speak from your own  
experience

Use “I-statements” that express your personal feelings; avoid 
“you should statements” that pass judgement on others.

Assume good will Look for the good intentions of others before taking offense.  
At the same time, challenge biases in others directly and  
constructively.

Own your intentions and 
impact

Avoid being defensive when your words or actions hurt others. 
Reflect on your meaning and how you have affected others.

Ask questions Be curious and open-minded. Don’t avoid questions for fear 
that they won’t come out right. Try your best to frame questions 
respectfully.

Find comfort in discomfort Some discussions will make us feel uneasy. Remember that 
these feelings are a necessary part of learning and growing.

Conflicts may arise Disagreements and hurt feelings will happen. Use conflict  
resolution skills and manage disagreements with civility.

Confidentiality Don’t reveal the identities of actual people when sharing  
instances of bias. Everything said in the room stays in the room.

Take space, make space Participate and add your voice to the conversation. If you are 
taking too much space, step back and make room for others.



4

HANDOUT

Race: The Power of an Illusion
Video Response—Episode 1: The Difference 
Between Us

“We can’t find any genetic markers that are in everybody of a particular race and nobody of some other race;  
we can’t find any genetic markers that define race.”

1  What is your reaction to the idea that race is “an illusion”?

2  What has motivated people to classify humans in this way and powered this false idea for centuries?
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What’s in a Word?
What might be the inherent problems with these slavery-related terms? What are possible alternatives?

TERM PROBLEM ALTERNATIVE

Slave

Slave owner 

or 

master

Runaway 

or 

fugitive
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HANDOUT

Lesson Plan Review: Agency, Resistance 
and Voice
1 Review one lesson plan that aligns with your grade level:

 a Grades 3–5—La Amistad: A Child’s Journey
 b Grades 6–8—The Worth of a Slave
 c Grades 9–12—Slavery Built Our Region

2 As you review the lesson with your small group, think about and take notes on the following questions:

a  What examples of agency, resistance or voice resonated for you in this lesson? Why?

b  How would you adapt or extend this lesson for your particular students or program?

c   How have you applied, or might you apply, the idea of highlighting agency, resistance or voice to other 
lessons you teach about the history/experiences of marginalized groups?
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LEARNING STANDARDS 

See the standards alignment chart to learn how this lesson supports New Jersey 
State Standards.

VOCABUL ARY

abolitionist 

bondage

captive

enslaved

enslaver

La Amistad

mutiny 

rebellion

MATERIALS

→  AV equipment to project images

→  Journey on the Amistad—A Child’s Perspective handout (one per student)

→  Drawing implements (markers, crayons, colored pencils)

→  Amistad Knowledge Cards handout (one set per small group)

→  Gallery Cards handout (one per student)

TIME NEEDED 

60–90 minutes

OBJECTIVES

 Students will:

→  Learn about the rebellion by the kidnapped Mende aboard the slave ship  
La Amistad.

→  Analyze a fictionalized child’s perspective on the Amistad by creating a visual 
representation of it.

→  Describe the lives the children of the Amistad were forced to leave behind  
and identify connections between these children’s lives and their own.

→  Interpret Hale Woodruff’s murals depicting the Amistad and discuss the social 
and emotional effects of the rebellion and legal victory.

ESSENTIAL QUESTIONS 

What do you think the experience was like for children who came to the U.S.  
on the Amistad? How do you think the experience changed them?

Elementary School | Grades 3–5

LA AMISTAD: A CHILD’S JOURNEY

https://njsbf.org/wp-content/uploads/2020/10/Amistad_Guide_Standards_Alignment-units-one-and-two.pdf
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Procedures

1  Project the image of the ship, La Amistad at https://www.
history.com/topics/abolitionist-movement/amistad-case. 
Ask students if they have ever heard of the ship and invite 
them to share their prior knowledge. Briefly provide infor-
mation from the site above (or a source of your choosing) 
about the Amistad rebellion and subsequent court case.

2  Project the painting The Mutiny on the Amistad, which is part 
of the series Rising Up: Hale Woodruff’s Murals at Talladega 
College: https://high.org/exhibition/rising-up. Invite students 
to observe it closely. Have students engage in a turn-and-
talk with a partner in which they discuss what most stands 
out to them in the painting and why. As a class, continue to 
examine the painting using some of the questions below.

 →  What feelings do you think the African people aboard 
the Amistad experienced after being forced from their 
homes and held captive on this ship? What do you think 
it took for them to rebel?

  →  What do you notice about the style of the painting, such 
as the colors and shapes the artist uses? What feelings 
does the style of the mural cause you to experience?

  →  Notice that Cinqué (the rebellion’s leader) is battling 
the cook (in the yellow bandana) and another African 
is fighting the captain (in the green hat), but the faces 
of the white men are not shown. Why do you think the 
artist made this choice? [The reason was to not humanize 
the enslavers.]

N O T E  A B O U T  L A N G UA G E 
When discussing slavery with students, it is suggested the term 
“enslaved person” be used instead of “slave” to emphasize their 
humanity; that “enslaver” be used instead of “master” or “owner” 
to show that slavery was forced upon human beings; and that 
“freedom seeker” be used instead of “runaway” or “fugitive” to 
emphasize justice and avoid the connotation of lawbreaking.

N O T E
In 1938, the artist Hale 
Woodruff was commissioned 
to paint a series of murals 
for the new Slavery Library 
at Talladega College. The 
school, formed by a group of 
former enslaved people and 
new freedmen, was Ala-
bama’s first college dedicated 
to the educational needs of 
Black people. Rising Up: Hale 
Woodruff’s Murals at Talladega 
College portrayed six note-
worthy events in the history 
of Black people, from slavery 
to freedom. Three of the 
pieces focus on the Amistad 
rebellion.

https://www.history.com/topics/abolitionist-movement/amistad-case
https://www.history.com/topics/abolitionist-movement/amistad-case
https://high.org/exhibition/rising-up
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3  Share with students that there were four children aboard 
the Amistad, three girls and a boy, and ask them to consid-
er what it might have felt like for someone their age to be 
in such a frightening situation. Tell students that they will 
create a drawing—like Hale Woodruff—about the Amistad, 
but from a child’s point of view. Distribute the handout 
Journey on the Amistad—A Child’s Perspective, and explain 
that the story is a fictional account of what the experience 
of La Amistad might have been like for a child. Read aloud 
or have students independently read the story. After, direct 
students to sketch a portrait of the narrator or the scene as 
they imagine it. When students are done with their draw-
ings, have them share and discuss in pairs or small groups. 
(Keep students in their small groups for the next step.)

4  Point out Sierra Leone on a map and ask students to 
consider what type of life the children on the Amistad 
were forced to leave behind in their home country. Give 
each small group a set of Amistad Knowledge Gallery Cards. 
Instruct group members to take turns drawing a card, 
reading it together, and discussing the questions at the 
bottom. Encourage students to make connections between 
these children’s lives and their own, and to reflect on the 
idea that before they were taken into captivity, the children 
of the Amistad had lives not so different from their own.

5  Project (but omit the titles of) the two remaining Amistad 
murals at https://high.org/exhibition/rising-up: The Trial of 
the Amistad Captives and The Repatriation of the Freed Captives. 
Distribute copies of the Gallery Cards handout to students 
and review the instructions with them. Have students do a 
“gallery walk” and close observation of one or both paintings. 
When they are done, have students share their titles and 
captions in small groups or as a class. Share the actual titles 
and answer any questions students may have. Make sure 
they understand the following key points:

 →  Mural #2: The Trial depicts the court case in which the 
African people argued they had been illegally captured 
and had the right to fight for their freedom. The Court 
agreed and set them free.

N O T E
The captives aboard the 
Amistad were taken from 
Mendeland (also spelled 
Mendiland), in modern-day 
southwest Sierra Leone. The 
Mende people, whose lan-
guage is also called Mende, 
are one of the two largest 
ethnic groups in Sierra Leone.

N O T E
For additional context and 
analysis of the murals, see 
the article “Amistad and after: 
Hale Woodruff’s Talladega 
murals” in The Magazine AN-
TIQUES: https://www.themag-
azineantiques.com/article/
amistad-and-after.

https://high.org/exhibition/rising-up
https://www.themagazineantiques.com/article/amistad-and-after
https://www.themagazineantiques.com/article/amistad-and-after
https://www.themagazineantiques.com/article/amistad-and-after
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 →  Though the Court freed the African people, the U.S. 
government did not provide funds for their passage 
back to Africa. This money was raised by abolitionist 
groups, and the 35 surviving Africans returned home 
two years after they had been captured, as depicted in 
mural #3: The Repatriation. The other 18 people died at 
sea or in prison awaiting trial.

 →  The Amistad case is one of the most important court 
cases in U.S. history. It ruled that enslaved people were 
not property and could not be owned. The case showed 
that many people—including powerful individuals—
were against slavery. It strengthened the abolitionist 
movement, which would lead to the end of slavery 25 
years later.
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Discussion Questions

 1
  How do you think it felt for millions of enslaved Americans 

to learn of the case freeing the Amistad captives, even 
while they remained in bondage? Do you think they felt 
more hopeful or discouraged? Why?

 
2

  How does it make you feel to read what could have been  
a child’s version of history? Why are these kinds of sources 
difficult to find?

 
3

  What connections did you discover between your life 
and the West African children aboard the Amistad? What 
kinds of things do children everywhere have in common?

 
4

  What do you think was the first thing the children of the 
Amistad did when they returned home?

 
5

  How do you think the children—and their families  
and communities—were different as a result of the 
Amistad events?

 
6

  Efforts to end chattel slavery in the U.S. began in the late 
1700s, but slavery did not become illegal until the 1860s. 
What does this tell you about the way change happens? 
What other movements for change are you aware of that 
took a long time to reach their goals?
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Lesson Extensions
↗  Have students create a map tracing the route of the Mende 

captives aboard La Amistad, from their home in Sierra Leone to 
Cuba and north to New York and Connecticut. Have them include 
the journey back to Africa for the 35 people who survived.

↗  The United States v. The Amistad was an important court case 
that helped to pave the way for the abolition of slavery. Assign 
students to research another U.S. Supreme Court decision relat-
ed to slavery. Dred Scott v. Sandford (1857) is the most famous. 
Lesser-known cases include Prigg v. Pennsylvania (1842), Strader 
v. Graham (1851), and Ableman v. Booth (1859). Have students
create a poster illustrating the significance of the case.

↗  Hale Woodruff’s murals helped educate the public about the 
evils of slavery. Have students explore other works of art that 
were used to resist slavery, such as the painting “Am Not I  
A Man And A Brother,” (c. 1800), based on English potter 
Josiah Wedgwood’s design: https://www.bbc.com/news/uk-en-
gland-merseyside-43233175. This image depicts an enslaved 
African man, in chains, kneeling at a sugar plantation in the 
Caribbean. It became the dominant image of the abolition 
movement in Britain.

Amistad Knowledge Cards Photo Credits

SLAVE SHIP: Sullivan, George L. Dhow Chasing in Zanzibar Waters and on the Eastern Coast of 
Africa. 1873. The Graphic: An Illustrated Weekly Newspaper, London.
RICE AND PLANTAINS: Nwachukwu, Nancy. Jollof rice with fried fish and fried plantain. March 
17, 2013. Wikimedia Commons. Accessed June 17, 2020. https://commons.wikimedia.org/wiki/
File:Jollof_rice_with_fried_fish_and_fried_plantain.jpg.
MANKALA: Burnett, Colin. Wooden Mancala board. June 30, 2005. Wikimedia Commons. 
Accessed June 17, 2020. https://commons.wikimedia.org/w/index.php?title=File:Wooden_Manca-
la_board.jpg&oldid=195747615.
CHILDREN PLAYING: Gitau, Git Stephen. Shallow Focus Photography Of Two Kids Playing On 
Swing. Digital image. Photo by Git Stephen Gitau from Pexels.
CHILD WITH MOTHER: Dazzle Jam. Girl With Braided Hair Standing While Carrying Boy Wearing 
Beige Long Sleeved Top. June 21, 2017. Digital image. Pexels.

ADDITIONAL RESOURCES 

+  Edinger, Monica. Africa is My 
Home: A Child of the Amistad. 
Somerville, MA: Candlewick 
Press, 2013.

+  Janovy, C.J. “With Powerful 
Murals, Hale Woodruff Paved 
The Way For African-Ameri-can 
Artists.” NPR, December 19, 
2015. https://www.npr. 
org/2015/12/19/459251265/
with-powerful-murals-hale-
woodruff-paved-the-way-for-
african-american-artists.

+  PBS Newshour Extra. “Lesson 
plan: Six murals tell the story 
of La Amistad and the African 
slave trade.” January 29, 2015. 
https://www.pbs.org/new-
shour/extra/lessons-plans/
rising-up-the-talladega-murals-
lesson-plan-and-digital-stu-
dent-guide.

+  State Bar of Georgia. “The 
Amistad Case: ‘Give us Free’." 
June 20, 2018. YouTube video, 
7:22. https://www.youtube. 
com/watch?v=9_zTN6tsDp-
w&t=18s.

+  Studies Weekly. Additional 
resources. https://
www.studiesweekly.com/social-
studies/.

https://www.bbc.com/news/uk-england-merseyside-43233175
https://www.bbc.com/news/uk-england-merseyside-43233175
https://commons.wikimedia.org/wiki/File:Jollof_rice_with_fried_fish_and_fried_plantain.jpg
https://commons.wikimedia.org/wiki/File:Jollof_rice_with_fried_fish_and_fried_plantain.jpg
https://commons.wikimedia.org/w/index.php?title=File:Wooden_Mancala_board.jpg&oldid=195747615
https://commons.wikimedia.org/w/index.php?title=File:Wooden_Mancala_board.jpg&oldid=195747615
https://www.npr.org/2015/12/19/459251265/with-powerful-murals-hale-woodruff-paved-the-way-for-africa
https://www.npr.org/2015/12/19/459251265/with-powerful-murals-hale-woodruff-paved-the-way-for-africa
https://www.npr.org/2015/12/19/459251265/with-powerful-murals-hale-woodruff-paved-the-way-for-africa
https://www.npr.org/2015/12/19/459251265/with-powerful-murals-hale-woodruff-paved-the-way-for-africa
https://www.npr.org/2015/12/19/459251265/with-powerful-murals-hale-woodruff-paved-the-way-for-africa
https://www.pbs.org/newshour/extra/lessons-plans/rising-up-the-talladega-murals-lesson-plan-and-digi
https://www.pbs.org/newshour/extra/lessons-plans/rising-up-the-talladega-murals-lesson-plan-and-digi
https://www.pbs.org/newshour/extra/lessons-plans/rising-up-the-talladega-murals-lesson-plan-and-digi
https://www.pbs.org/newshour/extra/lessons-plans/rising-up-the-talladega-murals-lesson-plan-and-digi
https://www.pbs.org/newshour/extra/lessons-plans/rising-up-the-talladega-murals-lesson-plan-and-digi
https://www.youtube.com/watch?v=9_zTN6tsDpw&t=18s
https://www.youtube.com/watch?v=9_zTN6tsDpw&t=18s
https://www.youtube.com/watch?v=9_zTN6tsDpw&t=18s
https://www.studiesweekly.com/social-studies/
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Journey on the Amistad— 
A Child’s Perspective 

NAME:   

I am so cold, and hungry, and tired, but I cannot sleep. I need to sleep. Maybe I’m dreaming. Maybe I am home in 
bed with my baby sister and brother. We are huddled together, full bellies, with plans to play tag, and hunt and 
fish. Maybe I am dreaming. But I can’t close my eyes. Then I will see the white face man who hit me and took me.  
I can’t close my eyes. I hate his face. I don’t ever want to see it again. If I sleep, I will see it again. Maybe I should 
try. Maybe this is a dream. 

Or maybe my daddy will come for me. He is so big and strong. He will find me, and take me home. And my mom 
will hold me, and fill my belly and tell me stories. They will find me, and protect me. I will never have to see another 
white faced man again. 

It is so cold here. Why is it so cold? I haven’t seen the sun in so long. Is there no sun where we are going? Where 
are we going? Why did the white faced men take us? 

I hope my baby brother and sister are safe. They were still sleeping when I last saw them. I should have stayed.  
I shouldn’t have snuck away to play with my friend Imani before sunrise. I should have stayed. Then, I would still 
be with them. I miss them. And I miss Imani. I hope she got away. She was running so fast when we saw the white 
faced men. She was always faster than me. I hope she got away. I hope she is warm and her belly is full. I hope  
I will see their faces again. 

Maybe I’m just dreaming. My eyes are so heavy. I can’t stop them from closing anymore. Maybe when I wake up  
I will be home.

Below, sketch a portrait of the storyteller or the scene that is taking place as you imagine it.

Journey on the Amistad is a fictionalized account written by Dr. Donnetrice Allison.
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HANDOUT

Amistad Knowledge Cards

THE CHILD ON THE SHIP
→  Slave ships were cold and dark.
→  Some children were hungry and seasick.
→  The children were separated from the 

adults and they felt alone and scared.
Question for discussion: Discuss a time 
when you felt alone and scared.

THE CHILD IN THEIR HOME COUNTRY
→  In West Africa, some children ate rice and 

plantains.
→  Some children slept in village huts with 

their whole family, including grandpar-
ents.

→  West Africa is very hot and the children 
went to the beach and swam in the ocean.

Questions for discussion: What is a favorite 
food in your home? What activities does your 
family enjoy?

THE CHILD PLAYING WITH FRIENDS
→  Some children in West Africa play mancala.
→  Children played on the beach around the 

fishing boats.
→  Children used their imaginations and 

made up a lot of games. 
Question for discussion: What are some  
of your favorite games and why do you  
like them?

THE CHILD WITH THEIR MOM 
→  In West Africa, children are considered the 

hope and future of a community.
→  Children are loved by their mom and dad. 

Each day after school they are hugged and 
kissed. 

→  One day, the children will be the leaders 
and elders of their community.

Question for discussion: What do you do 
with your mom or dad that is special?
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Gallery Cards

NAME:   

As you view the Hale Woodruff murals, think about the following questions and write notes about what you 
observe. Then give each mural a title and caption (short description) that you think captures the main idea.

1 What do you think is taking place in the scene?

2 Who do you think are important figures in this scene? What do you think they are thinking or feeling?

3 What objects did the artist include to help us understand this moment in history?

4 How does the painting make you feel? How does the artist create these feelings?

MURAL #2

Title:  ______________________________________________

_____________________________________________________

Caption:  ___________________________________________

_____________________________________________________

Notes:  _____________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

MURAL #3

Title:  ______________________________________________

_____________________________________________________

Caption:  ___________________________________________

_____________________________________________________

Notes:  _____________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

_____________________________________________________

~ Use the back of this page to write additional notes if you need more space. ~
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VOCABUL ARY

auction 

chattel slavery

dehumanize

enslaved

enslaver

transatlantic  
slave trade

The Weeping Time

MATERIALS

→  AV equipment to show a video

→ To the Highest Bidder handout (one copy to project)

→ Chattel Slavery handout (one copy per student)

→ Bought and Sold handout (one copy per student)

TIME NEEDED 

60–90 minutes

LEARNING STANDARDS 

See the standards alignment chart to learn how this lesson supports New Jersey 
State Standards.

OBJECTIVES

Students will:

→  Explain the difference between slavery and chattel slavery.

→  Create a graph showing the growth of chattel slavery in the U.S. between  
1790 and 1860.

→  Investigate the economics of slavery, specifically the relationship between  
slavery and the cotton industry.

→  Analyze primary documents on slave auctions and the commodifying  
of Black people.

→  Discuss and reflect on the dehumanization required for the practice  
of chattel slavery.

ESSENTIAL QUESTIONS

What is chattel slavery and how did it dehumanize Black people? What was the 
relationship between chattel slavery and economics in the U.S.? 

Middle School | Grades 6–8

THE WORTH OF A SLAVE

https://njsbf.org/wp-content/uploads/2022/08/Amistad_Guide_Standards_Alignment-units-two.pdf
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Procedures

PART I
Defining a Cruel Institution (20 minutes)

1  Project the handout depicting the painting To the Highest  
Bidder. Ask students to reflect on the image and the  
questions below as a “quick-write” or by discussing with 
a partner. Then provide context on the painting (see the 
NOTE) and allow students to share some of their reactions.

  →  Who are these people and what might be happening  
to them? How do you know?

 → What is the meaning of the painting’s title?

  →  What might the people in the painting be feeling?  
How do they make you feel? Explain.

2  Comment that the type of slavery practiced in the United 
States was a particularly inhumane form called chattel  
slavery. Independently or as a class, have students review 
the two definitions on the handout, Chattel Slavery, and 
create a Venn diagram comparing them.

3  Share the following facts with students. Then ask what  
they think drove the investment of huge sums of money in 
slavery. What made this abhorrent practice a “big business” 
during the 1700s and 1800s? 

 →  The average cost of an enslaved person at auction  
in the United States was about $400 in the 1850s  
(approximately $13,000 in today’s money).1 

N O T E  A B O U T  L A N G UA G E 
When discussing slavery with students, it is suggested the term 
“enslaved person” be used instead of “slave” to emphasize their 
humanity; that “enslaver” be used instead of “master” or “owner” 
to show that slavery was forced upon human beings; and that 
“freedom seeker” be used instead of “runaway” or “fugitive” to 
emphasize justice and avoid the connotation of lawbreaking.

1  CPI Inflation calculator, https://www.officialdata.org; Williamson, Samuel H. and Cain, Louis 
P. “Measuring Slavery in 2016 Dollars.” MeasuringWorth.com. https://www.measuringworth.
com/slavery.php.

N O T E
New York artist Harry Herman 
Roseland (c.1867–1950)  
was known for his paintings 
depicting poor Black Amer-
icans. To the Highest Bidder 
portrays a pre-Civil War scene 
of a mother and daughter 
about to be separated by a 
slave auction. A post on the 
website Jubilo! The Emancipa-
tion Century, notes: “I am taken 
by the somber desperation in 
the eyes of the mother. Her 
gaze seems to both shame 
and challenge the viewer: 
how can you look at me, and 
know what is about to happen, 
and yet do nothing?” (https://
jubiloemancipationcentury.
wordpress.com/tag/harry-her-
man-roseland)

https://www.officialdata.org
https://www.measuringworth.com/slavery.php
https://www.measuringworth.com/slavery.php
https://jubiloemancipationcentury.wordpress.com/tag/harry-herman-roseland
https://jubiloemancipationcentury.wordpress.com/tag/harry-herman-roseland
https://jubiloemancipationcentury.wordpress.com/tag/harry-herman-roseland
https://jubiloemancipationcentury.wordpress.com/tag/harry-herman-roseland
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 →  About a third of all Southerners enslaved Black people. 
Of the 46,300 plantations that existed in 1860, about 
half had 20 or fewer enslaved people; 45 percent had 
20–30, five percent had 100–500, and a smaller number 
500–1,000.2

 →  According to the 1860 census, 4 million enslaved people 
lived in the U.S. (This was 89 percent of all people of 
African descent in the U.S.) Their value was about $3.5 
billion at the time.3

PART II
The Economics of Slavery (30 minutes)

4  Tell students that Southern landowners knew they could 
make huge profits from crops like cotton and tobacco, 
but these crops required a lot of people to work the 
land. Enslaved labor provided a cheap (though morally 
costly) solution to their problem. As an example of this 
slavery-driven economy, show students the following PBS 
video and debrief using the questions below: “African 
Americans: Many Rivers to Cross—The Cotton 
Economy” (3:03): 

→  What was the relationship between cotton and chattel 
slavery?

→  How did the desire for cotton affect Native American 
people?

→  How did all white Americans—not just Southerners—
profit from slavery?

→  What facts or images stood out to you most? How did 
they make you feel?

N O T E
In The New York Times  
Magazine article “What Is 
Owed,” Nikole Hannah-Jones 
(drawing on Ta-Nehisi Coates) 
writes: “Racism is the child  
of economic profiteering,  
not the father.” During  
this lesson, help students 
understand that economic 
systems and the desire for 
wealth drove slavery, and 
that racist ideology grew 
from this as a rationale for 
the brutal practice.

2  Pruitt, Sarah. “5 Myths About Slavery.” History.com, May 3, 2016. https://www.history.com/
news/5-myths-about-slavery; National Humanities Center. “Enslavement/Plantation.” http://
nationalhumanitiescenter.org/pds/maai/enslavement/enslavement.htm.

3  Coates, Ta-Nehisi. “Slavery Made America.” The Atlantic, June 24, 2014. https://www.theatlan-
tic.com/business/archive/2014/06/slavery-made-america/373288.

https://www.pbs.org/video/african-americans-many-rivers-
cross-cotton-economy-and-slavery/

https://www.history.com/news/5-myths-about-slavery
https://www.history.com/news/5-myths-about-slavery
http://nationalhumanitiescenter.org/pds/maai/enslavement/enslavement.htm
http://nationalhumanitiescenter.org/pds/maai/enslavement/enslavement.htm
https://www.theatlantic.com/business/archive/2014/06/slavery-made-america/373288
https://www.theatlantic.com/business/archive/2014/06/slavery-made-america/373288
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5  Project the interactive map, "The Spread of U.S. Slavery, 
1790–1860”: https://lincolnmullen.com/projects/slavery. 
Briefly click on each decade (1790, 1800, 1810, etc.) so  
students can observe the expansion of slavery over this 
70–year period. Roll the cursor over any area to show 
students how the statistics for particular counties come 
into view. In small groups, have students create a graph 
comparing two counties, one Northern and one Southern 
(include your own county if possible). Direct them to plot 
the total number of enslaved people for each county at 
three points in time—1800, 1830 and 1860. Give students 
access to laptops or tablets to gather the data, or post the 
data on the board if this technology is not available.

PART III
Human Beings for Sale (30 minutes)

6  Play the following audio clip of Fountain Hughes, a 
former enslaved person, reflecting on the buying and 
selling of Black people: “1619,” Episode 1: The Fight for 
a True Democracy (10:40–11:31): https://www.nytimes.
com/2020/01/23/podcasts/1619-podcast.html.  
(A transcription of the clip is included in the handout 
Bought and Sold.) Discuss the following:

 →  How did it feel to hear about a human being treated 
like an animal or other possession (chattel)?

 →  What mindset or motivation do you think it took for white 
people to dehumanize Black individuals in this way?

 →  What is your reaction to Fountain’s comment that he 
“doesn’t like to talk about it, because it makes people 
feel bad”? Why is it important that we talk about slavery 
today, more than 150 years after it was abolished?

N O T E
“1619” is a New York Times 
audio series that examines 
the long shadow of American 
slavery. Fountain Hughes 
(1848–1957) was born into 
slavery in Virginia and  
remained enslaved until the 
end of the Civil War, in 1865. 
His interview is part of Born 
in Slavery: Slave Narratives 
from the Federal Writers' 
Project, 1936–1938, which 
contains more than 2,300 
first-person accounts of 
slavery collected in the 1930s 
as part of the Works Progress 
Administration (WPA).

https://lincolnmullen.com/projects/slavery
https://www.nytimes.com/2020/01/23/podcasts/1619-podcast.html
https://www.nytimes.com/2020/01/23/podcasts/1619-podcast.html
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7  Share that one of the largest auctions of enslaved people 
was held on a racetrack near Savannah, Georgia, in 1859. 
Due to the steady rain throughout the two-day sale and 
devastation to the 436 affected families, the event came to 
be known as “the weeping time” because it was said that the 
heavens were weeping over the inhumanity. Distribute the 
handout Bought and Sold to each student. In small groups, 
instruct them to read at least two of the narratives from 
enslaved people and to review the slave auction illustration 
and poster on the following pages. Have them discuss and 
record their response to the following prompts:

 →  Describe what you imagine a slave auction was like—
the sights, the sounds, the people present and their 
thoughts and feelings.

 →  What details did you notice in the interviews and  
images that reveal the inhumanity of slave auctions?

 →  Enslaved people called the Georgia auction “the 
weeping time.” What name would you give to the time 
in history in which we allowed the buying and selling 
of human beings?

8  Conclude the lesson by returning to the painting To the 
Highest Bidder. Share the following post from an online 
commentator (see step 1 for attribution): “Her gaze seems 
to both shame and challenge the viewer: How can you  
look at me, and know what is about to happen, and yet  
do nothing?” Have students choose one of the following 
voices and write a brief reflection in that voice, exploring 
what might have motivated people’s actions in response  
to slavery in the 19th century:

 →  I look at you and see only property to be bought  
and sold…

 →  I look at you and it pains me, but there is nothing  
I can do…

 →  I look at you and feel a sense of personal responsibility 
to do something...
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Discussion Questions

 1
  What are the beliefs behind chattel slavery that made  

it so terribly brutal?

 
2

  What do you think were the primary motivations leading 
white individuals and the U.S. government to support 
slavery for over 200 years?

 
3

  What does it mean to dehumanize a person or group? 
Why did chattel slavery have to dehumanize Black people?

 
4

  How did enslaved and other Black people resist being 
dehumanized?

 
5

  How did it feel to hear/read interviews in which  
former enslaved people share their experiences  
in their own words?

 
6

  How do you think slavery might still affect our country 
more than 150 years after the Civil War? Is there  
anything ordinary people or the government can  
do to deal with these problems today?

Lesson Extensions
↗  Have students listen to the section of “1619,” the New York 

Times audio series, that explores the cotton economy and its 
relationship to slavery: Episode 2—The Economy That Slavery 
Built (7:05-13:35): https://www.nytimes.com/2020/01/23/pod-
casts/1619-podcast.html.

↗  Have students listen to additional audio clips from Born in 
Slavery: Slave Narratives from the Federal Writers' Project, 1936–
1938. The interview of Aunt Phoebe Boyd (Dunnsville, Virginia, 
1935) includes a section on picking cotton: https://www.loc.
gov/item/afc1984011_afs25752b.

↗  Have students research the ways in which the economics of the 
textile industry continue to encourage human rights violations 
in today’s world. For example, see the PBS/POV film “Made in 
L.A.,” and accompanying lesson plan on “Labor Practices in the 
Garment Industry”: http://archive.pov.org/madeinla.

ADDITIONAL RESOURCES 

+   Coates, Ta-Nehisi. “Slavery 
Made America.” The Atlan-
tic, June 24, 2014. https://
www.theatlantic.com/busi-
ness/archive/2014/06/slav-
ery-made-america/373288.

+   Desmond, Matthew. “In 
order to understand the 
brutality of American capi-
talism, you have to start on 
the plantation.” NY Times 
Magazine, August 14, 2019. 
https://www.nytimes.com/
interactive/2019/08/14/
magazine/slavery-capital-
ism.html.

+   Hannah-Jones, Nikole. 
“What Is Owed.” NY Times 
Magazine, June 26, 2020. 
https://www.nytimes.com/
interactive/2020/06/24/
magazine/reparations-slav-
ery.html.

+   History.com. “Roots: A 
History Revealed—The 
Slave Auction.” February 27, 
2017. YouTube video, 3:02. 
https://www.youtube.com/
watch?v=b2lwAd0qrWo.

+   USA Today. “Slavery's 
explosive growth, in charts: 
How ‘20 and odd’ became 
millions.” https://www.
usatoday.com/pages/inter-
actives/1619-african-slav-
ery-history-maps-routes-in-
teractive-graphic.

https://www.nytimes.com/2020/01/23/podcasts/1619-podcast.html
https://www.nytimes.com/2020/01/23/podcasts/1619-podcast.html
https://www.loc.gov/item/afc1984011_afs25752b
https://www.loc.gov/item/afc1984011_afs25752b
http://archive.pov.org/madeinla
https://www.theatlantic.com/business/archive/2014/06/slavery-made-america/373288
https://www.theatlantic.com/business/archive/2014/06/slavery-made-america/373288
https://www.theatlantic.com/business/archive/2014/06/slavery-made-america/373288
https://www.theatlantic.com/business/archive/2014/06/slavery-made-america/373288
https://www.nytimes.com/interactive/2019/08/14/magazine/slavery-capitalism.html
https://www.nytimes.com/interactive/2019/08/14/magazine/slavery-capitalism.html
https://www.nytimes.com/interactive/2019/08/14/magazine/slavery-capitalism.html
https://www.nytimes.com/interactive/2019/08/14/magazine/slavery-capitalism.html
https://www.nytimes.com/interactive/2020/06/24/magazine/reparations-slavery.html
https://www.nytimes.com/interactive/2020/06/24/magazine/reparations-slavery.html
https://www.nytimes.com/interactive/2020/06/24/magazine/reparations-slavery.html
https://www.nytimes.com/interactive/2020/06/24/magazine/reparations-slavery.html
https://www.youtube.com/watch?v=b2lwAd0qrWo
https://www.youtube.com/watch?v=b2lwAd0qrWo
https://www.usatoday.com/pages/interactives/1619-african-slavery-history-maps-routes-interactive-graphic/
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HANDOUT

To the Highest Bidder  by Harry Herman Roseland (1906)

Oil on canvas, 60 x 32 in., Oprah Winfrey collection, picture source: https://www.flickr.com/photos/eoskins/27936673892

https://www.flickr.com/photos/eoskins/27936673892
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Chattel Slavery

NAME:   

Read the definitions below. Then fill in the Venn diagram with examples of ways in which the types of slavery 
described are similar and different.

SLAVERY: Slavery is a condition in which a person is owned by another person. Slavery was historically practiced 
in the ancient world when conquerors would enslave the people they defeated. Very often, enslaved males were 
murdered and females worked for the conquerors. Enslaved people were owned, but had the ability to become  
a part of the community through marriage and/or owning property. This type of slavery was not primarily driven 
by profit. Enslaved people were seen as humans of a lower status.

CHATTEL SLAVERY: Chattel slavery is a condition in which enslaved Africans were viewed as personal  
possessions, the equivalent of livestock or furniture. These “possessions” had a monetary worth and generated 
wealth for enslavers and for white society. In this system, enslaved people had no rights or privileges and were 
unlikely to be freed. This form of slavery was practiced in the Americas and was a result of the transatlantic 
slave trade. The enslaved people were seen as less than human.

SLAVERY

DIFFERENT

CHATTEL SLAVERY

DIFFERENT

SAME
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Bought and Sold

The excerpts below are from “Born in Slavery: Slave Narratives from the Federal Writers’ Project, 1936–1938.” 
The collection contains more than 2,300 first-person accounts of slavery and 500 photographs of former 
enslaved people, and can be found at https://www.loc.gov/collections/slave-narratives-from-the-federal- 
writers-project-1936-to-1938/about-this-collection.

Fountain Hughes, Baltimore, Maryland, Age 101 (at time of interview)
“My name is Fountain Hughes. I was born in Charlottesville, Virginia. My grandfather 
belonged to Thomas Jefferson. My grandfather was 115 years old when he died, 
and now I am 101 year old. Now in my boy days, we were slaves. We belonged to 
people. They’d sell us like they sell horses and cows and hogs and all like that, have 
an auction bench. Put you up on the bench and bid on you the same as you’re 
bidding on cattle, you know. But still, I don’t like to talk about it, because it makes 
people feel bad.”

Hannah Travis, Little Rock, Arkansas, Age 73

“Didn't nobody have any rights then. They would just put ‘em up on a block and auction them off.  
The one that give the most he would take ‘em. Didn't nobody have no schooling only white folks.  
The white children would go to school but they didn't allow [Black children] to go.”

Will Ann Rogers, Brinkley, Arkansas, Age 70

“When ma was a young woman, she said they put her on a block and sold her. They auctioned her off at 
Richmond, Virginia. When they sold her, her mother fainted or dropped dead, she never knowed which. 
She wanted to go see her mother lying over there on the ground and the man what bought her wouldn’t 
let her. He just took her on. Drove her off like cattle, I reckon. The man what bought her was Ephram 
Hester. That the last she ever knowed of any of her folks. She say he mated ‘em like stock so she had 
one boy. He livin’ down here at Helena now. He is Mose Kent. He was born around Richmond, Virginia 
jes’ lack dat she say.”

Violet Shaw, West Memphis, Arkansas, Age 50

“I heard Grandma Katie Williams say she was put up on a high stump and auctioned off. She told how 
great-grandma cried and cried and never seen her no more. Grandma come from Oakland, Tennessee to 
Mississippi. Grandma took the two young children and left the other two with great-grandma. They took 
her from her husband. She never seen none of them again. After freedom she didn't know how to find 
them. She never could get trace of them. She tried. She never married no more.”

William Henry Rooks, Brinkley, Arkansas, Age 84

“Some of the white men had a hundred slaves and had plenty money. The war broke nearly all of them. 
The very worse thing I ever knowed about it was some white men raised hands to sell like they raise stock 
now. It was hard to have your child took off and never see or hear tell of it. Mean man buy it and beat it 
up. Some of them was drove off to be sold at auction at New Orleans. That was where some took them 
’cause they could get big money for them.”

Photograph of Fountain Hughes courtesy of The Jeffersonian newspaper, Towson, Maryland.  
Source: https://commons.wikimedia.org/wiki/File:FountainHughes.jpg.

https://www.loc.gov/collections/slave-narratives-from-the-federal-writers-project-1936-to-1938/about-this-collection
https://www.loc.gov/collections/slave-narratives-from-the-federal-writers-project-1936-to-1938/about-this-collection
https://commons.wikimedia.org/wiki/File:FountainHughes.jpg
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Bought and Sold: Slave Auction at Richmond, Virginia

Author: VCU Libraries Commons; source: https://www.flickr.com/photos/vcucommons/17243519918
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https://www.flickr.com/photos/vcucommons/17243519918
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HANDOUT

Bought and Sold: Reproduction of a handbill  
advertising a slave auction in Charleston,  
South Carolina, 1769

SOURCE: https://commons.wikimedia.org/wiki/File:Slave_Auction_Ad.jpg

https://commons.wikimedia.org/wiki/File:Slave_Auction_Ad.jpg
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SLAVERY BUILT AMERICA:  
HOW IMPLICATED WAS OUR REGION?

High School | Grades 9–12

VOCABUL ARY

13th Amendment

abolition/ 
abolitionist

bondage

chattel slavery

Emancipation 
Proclamation 

enslaved

enslaver

fugitive

import/ 
importation

manumit/ 
manumission 

plantation

Quaker

resistance

servitude

slave codes

Underground  
Railroad

MATERIALS
→  AV equipment to project images

→  Slavery in New Jersey: A Troubled History (one copy per student or online access)

→  Five Dollars Reward handout (one to project or one per student)

→  Notes: Slavery in New Jersey handout (one per student)

→  Sold to Go South handout (one to project)

→  Choice Board: The Forces of Abolition handout (one per student)

→  Laptops or tablets for student research

TIME NEEDED 
90–135 minutes

LEARNING STANDARDS 
See the standards alignment chart to learn how this lesson supports New Jersey 
State Standards.

OBJECTIVES
Students will:

→  Investigate a museum exhibit on slavery in New Jersey.

→  Identify economic, political, social and geographic factors related to chattel  
slavery in New Jersey.

→  Explain how enslaved people and abolitionists resisted and brought an end to 
slavery in New Jersey.

→  Research abolition in New Jersey, and create a work product reflecting what they 
have learned.

ESSENTIAL QUESTIONS 
How did New Jersey participate in and profit from chattel slavery? How did  
enslaved people and abolitionists resist and ultimately end slavery in New Jersey?

https://njsbf.org/wp-content/uploads/2022/08/Amistad_Guide_Standards_Alignment-units-two.pdf
https://villagegreennj.com/wp-content/uploads/2020/06/juneteenth-exhibit.pdf
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Procedures

PART I
Introducing the Slavery in New Jersey  
Exhibit (20 minutes)

1  Project or distribute the handout Five Dollars Reward  
(from page 3 of the Slavery in New Jersey exhibit) and have 
students discuss the following questions in pairs: 

 →  Where and when do you think this ad might have been 
printed? What clues in the text lead to your conclusions?

 →  What image do you have of the “negro boy” based  
on the description? 

 →  What do you think were the “perils” of “harboring”  
an enslaved person at this time? 

 →  How does it make you feel to read about a human  
being treated as chattel or property?

2  Reveal that the ad was placed in the New Jersey Journal in 
Elizabethtown, New Jersey, on October 20, 1812. Share that 
slavery was not legally abolished in New Jersey until the 
13th Amendment became law in 1865, and that New Jersey 
was the last Northern state to ratify the amendment in 
1866. Ask students if they are surprised that slavery existed 
in New Jersey for so long. Discuss why people might not 
associate the Northern states with slavery.

N O T E S
In this lesson, students examine the exhibit, Slavery in New Jersey: 
A Troubled History. The middle school lesson on this topic engages 
students in a lower level investigation of the same exhibit. See 
that lesson if some of your students would benefit from it.

When discussing slavery with students, it is suggested the term 
“enslaved person” be used instead of “slave” to emphasize their 
humanity; that “enslaver” be used instead of “master” or “owner” 
to show that slavery was forced upon human beings; and that 
“freedom seeker” be used instead of “runaway” or “fugitive” to 
emphasize justice and avoid the connotation of lawbreaking.
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3

4

 Tell students that the ad was featured in an exhibit called 
Slavery in New Jersey: A Troubled History,1 which was on 
display at the Durand-Hedden House, a historic house 
museum in Maplewood, New Jersey. Tell students they 
will be exploring the exhibit (available in a booklet form) 
in class. Project the title page of the exhibit: https://
villagegreennj.com/wp-content/uploads/2020/06/juneteenth-
exhibit.pdf. Together read the author’s note on page i and 
the opening paragraph on page 2.

 For homework, assign students to read pages 2–10 of the 
exhibit. Provide them with either a copy of the booklet 
or the URL if they are able to access it online. Distribute the 
handout Notes: Slavery in New Jersey, and review the 
instructions with students. Direct them to complete the 
handout as they read through the exhibit.

PART II
Slavery in New Jersey—Digging Deeper 
(20 minutes)

5  Have students take out (or access online) their homework 
and the Slavery in New Jersey exhibit. Seat them in small 
groups of 4–6 students and assign each group one of the 
following categories to focus on for this part of the lesson: 
economic, political, social or geographic.

6  Project the handout Sold to Go South (from page 8 of the 
Slavery in New Jersey exhibit). In their groups, have students 
discuss the details they notice and how the image reflects 
at least one economic, political, social or geographic factor 
related to slavery (focusing only on their assigned category). 
Students should reference their homework to support 
their observations. As a class, discuss their thoughts, which 
might include some of the following ideas:

→  Economic: Enslaved people were often kidnapped and
sold South because it was profitable for enslavers.

→  Political: Changing laws and action by the courts against
slavery motivated enslavers to sell their “property” out
of fear that they might soon lose their legal right to
ownership.

1  Safian, Gail R. “Slavery in New Jersey: A Troubled History.” Durand-Hedden House & Garden 
Association Inc. in consultation with South Orange-Maplewood Community Coalition on Race. 
https://villagegreennj.com/wp-content/uploads/2020/06/juneteenth-exhibit.pdf.

N O T E
If possible, enlarge pages 
2–10 of the Slavery in New 
Jersey exhibit and post the 
pages around the room. Invite 
students to move around and 
view the posted panels as 
they work so the experience 
feels a bit more like being in  
a museum. 

https://villagegreennj.com/wp-content/uploads/2020/06/juneteenth-exhibit.pdf
https://villagegreennj.com/wp-content/uploads/2020/06/juneteenth-exhibit.pdf
https://villagegreennj.com/wp-content/uploads/2020/06/juneteenth-exhibit.pdf
https://villagegreennj.com/wp-content/uploads/2020/06/juneteenth-exhibit.pdf
https://villagegreennj.com/wp-content/uploads/2020/06/juneteenth-exhibit.pdf
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→  Social: White enslavers wielded social and physical
power over enslaved people; it was acceptable for them
to sell enslaved people, beat them, and otherwise treat
them as chattel or personal property.

→  Geographic: The advent of railroads in 1829 made it
easier to transport enslaved people across states.

7  In their table groups, have students continue to discuss 
economic, political, social and geographic factors that 
sustained or led to the abolition of slavery in New Jersey. 
Remind them to focus on the category their group has 
been assigned, and to reference the Slavery in New Jersey 
exhibit and their homework as they share.

PART III
Focus on the Forces of Abolition  
(45–90 minutes, depending on the 
independent projects chosen)

8  Tell students they will work on an independent project 
focused on their assigned factor (economic, political, social 
or geographic) as it relates specifically to resistance by  
enslaved people and “The Forces of Abolition” section  
of the exhibit. Post and review the following definitions:

→  Abolition: The act of getting rid of something

→  Abolitionist: A person taking action to eliminate slavery

9  Distribute the Choice Board handout and go over the  
options with students. Allow them to choose one project to 
work on individually, with a partner or as a group. Provide 
students with access to laptops or tablets as well as other 
relevant materials, and give them time in class to complete 
their projects.

10  When students are done, have them share and discuss their
work in small groups that contain a mix of students who 
have completed different projects. Hang up work that is in a 
displayable form and allow students to briefly examine their 
classmates’ projects.

11  As a class, debrief their experience delving into the
Slavery in New Jersey exhibit using some of the discussion 
questions on the next page.
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Discussion Questions

 1
  Were you surprised to learn that chattel slavery existed 

and endured in New Jersey for almost 200 years? Why?

 
2

  Why do you think the history of slavery in the North  
is often missing from our history books or lessons?  
What do you think these omissions tell us?

 
3

  How has your understanding of slavery in our region 
changed? 

 
4

  Have any of your perceptions about slavery been  
challenged?

 
5

  Which examples of resistance to slavery did you find 
most effective or inspiring?

 
6

  What methods of resistance used by abolitionists do you 
think can be applied to problems in today’s world?

 
7

  What questions still remain for you about slavery  
in New Jersey?

ADDITIONAL RESOURCES 

+   CamCo History. “Slave Ships 
on the Delaware: A Story of 
Camden, NJ.” March 29, 2009. 
YouTube video, 7:23. https://
www.youtube.com/watch?v=d-
juuB9SZr2A.

+  Gigantino, James J. The Ragged 
Road to Abolition: Slavery and 
Freedom in New Jersey, 1775–
1865. Philadelphia: University of 
Pennsylvania Press, 2015.

+  Harper, Douglas. “Slavery in New 
Jersey.” 2003. http://slavenorth.
com/newjersey.htm.

+  Hennelley, Robert. “Secret  
history of a northern slave state: 
How slavery was written into 
New Jersey’s DNA.” Salon, July 
29, 2015. https://www.salon.
com/2015/07/29/secret_history_
of_a_northern_slave_state_how_
slavery_was_written_into_new_
jerseys_dna.

+  NJTV News. “NJ Stops Along the 
Underground Railroad.” February 
16, 2015. YouTube video, 3:14. 
https://www.youtube.com/
watch?v=_a9e4nWro68. 

+  NJTV News. “Stops on the Under-
ground Railroad in New Jersey.” 
February 16, 2012. YouTube vid-
eo, 3:06. https://www.youtube.
com/watch?v=nGAgpJUiWjE.

+  NPR. “New Jersey Apologizes for 
Slavery.” Tell Me More. January 
8, 2008. https://www.npr.org/
templates/story/story.php?sto-
ryId=17925822.

+  Princeton University. “The  
Princeton & Slavery Project.” 
https://slavery.princeton.edu.

+  Rutgers University. “Slavery  
in New Jersey Lesson Plan.”  
New Jersey Center for Civic 
Education. http://civiced.rutgers.
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Five Dollars Reward

Transcription:

FIVE DOLLARS REWARD.

Ranaway from the subscriber, the 21st inst. A NEGRO BOY 
named BOB, aged 13 years, very black, had some dim letters 
printed on his arm, a little above the wrist, and had an iron 
strap around his neck;—he also had on when he went away, an 
old hat, tow trousers, and a man’s round jacket made of linsey 
woolsey. Whoever takes up said Negro boy, and secures him in 
any goal, or returns him to the subscriber, shall have the above 
reward, and all reasonable charges paid. All persons are fore-
warned harboring him at their peril.

JOHN WOOD, Jun.

NOTES:
Tow cloth was a coarse heavy linen used for clothing in the 18th century.
Linsey woolsey was a coarse fabric woven from linen or cotton and a wool filling.
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N OT E S :  S L AV E RY  I N  N E W  J E R S E Y

Read pages 2–10 of the exhibit about the history of slavery in New Jersey. As you read, consider the economic, political, social and geographic factors that 
sustained slavery or led to the abolition of slavery. For each section, write notes on the chart in at least two columns.

NAME:   

SECTION

ECONOMIC

Relating to the production, 
distribution and consumption 
of goods and services

POLITICAL

Relating to the government or 
the public affairs of a country, 
state, city or town

SOCIAL

Relating to society or its orga-
nization, and the way people 
and groups interact

GEOGRAPHIC

Relating to the nature and 
physical features of places, 
and their arrangement

Page 2: 
How It All Started

Page 3:
The Growth of Slavery in NJ



N OT E S :  S L AV E RY  I N  N E W  J E R S E Y  (C O N T I N U E D )

SECTION

ECONOMIC

Relating to the production, 
distribution and consumption 
of goods and services

POLITICAL

Relating to the government or 
the public affairs of a country, 
state, city or town

SOCIAL

Relating to society or its orga-
nization, and the way people 
and groups interact

GEOGRAPHIC

Relating to the nature and 
physical features of places, 
and their arrangement

Page 4:
The Revolutionary War

Page 5: 
Slavery in NJ Declined

Page 6: 
The Civil War

Pages 7–10: 
The Forces of Abolition
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S O L D  TO  G O  S O U T H
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Choice Board: The Forces of Abolition

Choose one of the projects below under your assigned category and explore how enslaved people and abolitionists 
worked to end slavery in New Jersey. Revisit “The Forces of Abolition” section of the exhibit (pages 7–10) and conduct 
online research to help you gather information and ideas.

NAME:   

ECONOMIC
Relating to the production, 
distribution and consump-
tion of goods and services

POLITICAL
Relating to the government 
or the public affairs of a 
country, state, city or town

SOCIAL
Relating to society or its  
organization, and the way  
people and groups interact

GEOGRAPHIC
Relating to the nature and  
physical features of places,  
and their arrangement

Research the abolition 
movement in NJ. Imagine 
you are part of an aboli-
tion group and create a 
flier that persuades the 
public to abolish slavery 
by highlighting at least two 
ECONOMIC incentives. The 
flier should include your 
group’s name, ideas and an 
illustration.

Research the abolition 
movement in NJ. Imag-
ine you are part of an 
abolition group and create 
a flier that persuades the 
public to abolish slavery 
by highlighting at least 
two POLITICAL incentives. 
The flier should include 
your group’s name, ideas 
and an illustration.

Research the abolition  
movement in NJ. Imagine  
you are part of an abolition 
group and create a flier  
that persuades the public  
to abolish slavery by high-
lighting at least two SOCIAL 
incentives. The flier should 
include your group’s name, 
ideas and an illustration.

Research NJ ports and towns 
that were centers for the 
importation of enslaved people. 
Imagine you are part of an 
abolition group and create a 
flier advertising an upcoming 
abolition meeting in one of 
those cities or towns. The flier 
should include your group’s 
name, at least three facts about 
the importation of enslaved 
people and an illustration.

One way enslaved people 
resisted slavery was to 
sabotage work and limit 
profits (e.g. by breaking 
tools or faking sickness). 
Research ways enslaved 
people disrupted economic 
activity and create a story-
board with at least three 
illustrated panels that tells 
this story.

Black Americans published 
many petitions and wrote 
letters to Congress making 
the case for abolition. 
Draft your own petition or 
letter in which you present 
at least three reasons why 
NJ should abolish slavery.

Research abolitionists  
Theodore Weld, Angelina 
Grimké Weld and Sarah Grim-
ké, who ran the Eagleswood 
school, which was in a com-
munity that may have been 
a stop on the Underground 
Railroad (see p. 10 of the 
exhibit). Design a monument 
to honor their work that 
includes a plaque describing 
their accomplishments.

NJ’s geography made it an 
important link on the Under-
ground Railroad. Research  
“stations” in New Jersey and 
create a map showing possible 
routes to freedom passing 
through the state. Include  
labels and symbols showing 
how freedom seekers might 
have traveled and through 
which towns and cities they 
may have passed.

Many enslaved people 
ran away, winning their 
freedom and hurting their 
enslavers economically. 
Choose one of the reward 
notices on p. 3 of the  
exhibit. Imagine the  
enslaved person in the  
ad made it to freedom in 
Canada. Write an article 
for a local newspaper 
there describing their 
journey.

Research anti-slavery 
laws in NJ resulting from 
Quaker activism and the 
Society for Promoting 
the Abolition of Slavery 
(SPAS) (see p. 8 of the 
exhibit). Create a short 
speech for the next SPAS 
meeting that celebrates 
the passage of one of 
these laws and describes 
its requirements.

Black churches played an 
active role in abolition and 
the Underground Railroad. 
Research a NJ church and 
prepare a brief slide presen-
tation that educates your 
classmates about its anti-slav-
ery work. Examples include 
the Mount Zion A.M.E. Church 
near Swedesboro, Bethel 
A.M.E. Church in Greenwich 
Township and First Presbyte-
rian Church in Newark.

In 1838, Jacob Brown, a freed 
enslaved person, bought eight 
acres of land in Fair Haven, NJ. 
He subdivided the land and sold 
pieces to his friends and family. 
Research Brown and create a 
design of the new neighbor-
hood. Include a school, church, 
farms, shops and homes, and 
labels that describe how the 
residents used the land to 
create a free and independent 
existence for themselves.
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Pedagogy to Consider When Teaching 
about Black History and Racism

“Steer clear” of these practices:

1  Never use simulations and games: They often trivialize horrific events, reproduce  
hate-based power dynamics and cause emotional distress.

2  Don’t make Eurocentric perspectives dominant: Center narratives around the voices 
and experiences of Black people, and teach about African history and civilizations.

3  Avoid putting students on the spot: Do not ask Black students to speak for all Black  
people or to share their experiences as Black people without their permission.

4  Resist a “heroes and holidays” approach: Try not to limit instruction to special days/
months, cultural celebrations or just one part of the curriculum. Look for points of integration 
across the curriculum and school year that bring depth and complexity.

5  Take care not to “virtue-signal”: Be careful not to share your values in ways that might  
be construed as self-important or insincere. Demonstrate positive values by the way you treat 
others and put student behaviors at the center of the conversation.

ROUGH
ROAD

AHEAD
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Pedagogy to Consider When Teaching 
about Black History and Racism

Move “full speed ahead” with these practices:

1  Assess prior knowledge: Create space to reflect on personal preconceptions and biases  
as part of discussions about race and racism.

2  Create “brave spaces”: Establish community norms that help students to manage  
discomfort and hard conversations with courage and openness.

3  Teach skills for positive dialogue: Practice social and emotional skills that support  
constructive dialogue, such as using inclusive language and managing conflict.

4  Determine a starting point: Meet students where they are, but don’t leave them there. 
Challenge stereotypes and biases in ways that draw them in rather than call them out.

5  Connect the dots: Focus on the ongoing and structural nature of racism. Avoid presenting 
issues or stories in isolated or unconnected ways.

6  Teach with primary sources: Feature the voices, perspectives and experiences  
of real people.

7  Focus on agency and resistance: Present narratives that show how Black people made 
change rather than only highlighting their victimhood.

8  Emphasize social and emotional dimensions: Discussions about Black history and 
racism are not just academic exercises; they reflect the lived experiences of people in your 
community. Beyond learning names and dates, make space to process feelings, discuss the 
impact of racism and participate in social action.

9  Engage in reflection: Learning about complex issues such as race requires metacognitive 
exercises that promote self-awareness and allow students to clarify their own thinking,  
such as guided journaling and small group discussion.

10  Encourage personal responsibility: Help students to translate classroom lessons  
into real-world actions. Guide them in exploring how they might respond to problems like 
prejudice and discrimination in their own communities and more broadly.

FULL 
SPEED 
AHEAD
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List of Activities and Media

TITLE TYPE GRADE LEVEL UNIT LESSON

Race: The Power  
of an Illusion

Video 9–12 1 The Social Construction of Race

Color Blindness Activity 9–12 1 The Social Construction of Race

What’s in a Word? Activity 9–12 2
Slavery’s Enduring Myths  
and Misconceptions

Selma Video 6–8 1 Suppressing the Black Vote

Voter Literacy Test Activity 6–8 1 Suppressing the Black Vote

Fountain Hughes Audio clip 6–8 2 The Worth of a Slave

La Amistad: A Child’s 
Journey

Sample lesson 3–5 2 La Amistad: A Child’s Journey

The Worth of a Slave Sample lesson 6–8 2 The Worth of a Slave

Slavery Built Our Region Sample lesson 9–12 2 Slavery Built Our Region

Africa or Not? Activity 9–12 1
Africa: Global Perception,  
Humanity’s Connection

African Under the Skin Poem 3–5 1
Uncovering our African Past 
through Tracks and Bones

Myth or Fact? Activity 9–12 2
Slavery’s Enduring Myths  
and Misconceptions

Michelle Obama Remarks Video 3–5 2 Slavery Built America
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