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TRAUMA INFORMATION SHEET 

How Common is Trauma? 

Nearly 35 million, which is about HALF of children in the United States have experienced one or more 
serious types of childhood trauma. Nearly 1/3 of U.S. youth ages 12-17 have experienced two or more 
types of childhood adversity that can affect their future physical and mental health (National Survey of 
Children’s Health, https://acestoohigh.com/2013/05/13/nearly-35-million-u-s-children-have-
experienced-one-or-more-types-of-childhood-trauma/) 

More than 40% of children in New Jersey have experienced one or more adverse childhood event, and 
this may have been exacerbated by the pandemic. (https://www.njspotlight.com/2021/02/childhood-
traumas-aces-adverse-childhood-experiences-new-nj-plan-damage-abuse-neglect-pandemic-effects/) 

70% of adults in the U.S. have experienced some type of traumatic event at least once in their lives. 
That's 223.4 million people. More than 33% of youths exposed to community violence will experience 

Post Traumatic Stress Disorder, a very severe reaction to traumatic events. (National Council for 
Behavioral Health, https://www.thenationalcouncil.org/) 

The New Jersey Department of Human Services’ Division of Mental Health & Addiction Services 
recognizes that national statistics indicate that 43%-81% of adults in psychiatric hospitals and up to 2/3 
of individuals in substance abuse treatment have experienced trauma. 
(https://www.state.nj.us/humanservices/divisions/dmhas/tic.html) 

What Types of Experience CAN Cause Trauma? Remember that everyone is different, and one event 
or set of circumstances can cause trauma for one person but not another. The supports that someone 
receives during or after can make a big difference too. *This is not an exhaustive list* 

New Jersey State Bar Foundation - 2022

• Neglect

• Domestic/family violence

• Police Violence/harassment

• Harassment/discrimination for real or perceived sexual orientation

• Harassment/discrimination for real or perceived gender identity

• Poverty

• Racism

• Homelessness or housing insecurity

• Sexual/physical/psychological abuse

• Community Violence

•

• Death of a family member or close friend

Serious accident or life-threatening illness
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• Tendency towards violence

• ADHD and/or OOD diagnosis – often a marker for trauma

• Lack of motivation

• A drive to “overachieve”

• Migraines, back pain, other health issues

• Anxiety

• Difficulty with relationships

• Drug and alcohol abuse

• Fighting

• Tantrums

spot, hard to remember/retain information
task is important but hard when triggered, it is hard to come up with answers on the

• Academic challenges: difficulty concentrating – kids with trauma tend to zone out, staying on

• Fatigue

• Lack of empathy

• Difficulty regulating emotions

• Lack of impulse control

How Does Trauma Show Up? *This is not an exhaustive list*

• Family member in prison

and language, leaving family behind, undocumented status)
• Immigration issues (having crossed the border in harsh conditions, adjusting to a new culture

• Hunger/food insecurity

• Surviving war or disaster
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Principles of a Trauma-Informed School and Tips to Make it Happen 
*To be most successful, these practices should be implemented school wide. However, you can

implement them in your individual classroom even if others are not yet on board and provide a
safe and brave space for students, families, and other staff* 

School-Wide 
Understanding 

of Trauma & Its 
Impact 

*Staff are educated on the impact that trauma has on the brain, body, and behavior.
*Staff recognize the prevalence of trauma and adversity among students, families and staff,
and the impact of trauma on learning and school functioning.

Physical, 
Emotional, 

Social, & 
Academic 

Safety 

*Prioritize understanding safety as defined by students and caregivers.
*Create trustworthiness and transparency.
*Create consistent and predictable routines, clear expectations, and let students know
ahead of time when something out of the ordinary is going to occur. Prepare students for
transitions. Provide structured break times.
*Create an atmosphere that is mindful of the need for safety, respect, and
acceptance for all students, staff, and families in individual and group interactions.
*Provide content warnings. Reduce common triggers.
*Acknowledge, normalize, and discuss difficult topics coming up in the community and the
news.
*Offer movement and brain breaks, mindfulness, art, dance, yoga, and other expressive
ways of being.
*Physical safety = protection from harm. Social safety = having each other’s backs.
Emotional safety = self-awareness and emotional management skills.
Academic safety = ability to make mistakes and learn at your own pace.

Relationships, 
Support, 

Connection, & 
Community 

*Be intentional about centering and nurturing connection. Ask your students: Who are
you? What issues are impacting your life right now? What do you need to be your best self?
*Daily morning group check-in circles before academic learning starts. Regular individual
check-ins with students.
*Regular community conversations for celebration, mourning, and discussion of important
issues.
*Build genuine relationships with your students and with your fellow staff members.
*Advise school support staff if a student may need a referral for counseling/therapy.
*Schools provide support for families and ways for them to engage with the school in a
variety of meaningful ways. Understand that caregivers are the experts on their children
and that being engaged doesn’t always mean coming to the school meetings. Don’t buy
into harmful stereotypes about who values education.
*When you must call a caregiver about challenging behavior, start with something positive
about the student.
*Offer mentoring programs (adult to student or peer to peer).
*Allow the needs of the community and not the system to dictate what happens.
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Collaboration, 
Empowerment, 
Voice, & Choice 

*Collective efforts are critical and necessary. Integrate the experience of all professionals in
your building to support students and families.
*Provide opportunities for social justice and civic engagement.
*Share power and provide opportunities for students and families to give input and make
decisions. Build in choice where possible.
*Facilitate student-led discussions and activities.
*Use student feedback to inform/revise class activities and policies.
*Develop individualized quick break tools – taking a breath, stepping away for a few
minutes, etc. and help students figure out what works best for them.
*Allow students to choose their own short break times during class.

Cultural 
Responsiveness 

& an 
Understanding 

of Bias & 
Oppression 

*Be aware of and address your own bias based on gender, race, ethnicity, ability, religion,
culture, etc.
*Consider intersecting identities and the way they impact how your students are
experiencing life and school. Acknowledge that some identities are targeted and face
oppression – provide support, empathy, and solidarity as needed.
*Strive to understand and be responsive to the diverse histories, experiences, and
backgrounds of all your students. Use this understanding when creating policies, processes,
and protocols. Understand that a one-size-fits-all trauma informed approach doesn’t work.
*Look at your school’s data to ensure that students of color and students with disabilities
are not receiving harsher discipline than other students.
*Teach culturally relevant material, allow students to see themselves in what they are
learning by integrating their lived experiences, and teach a full and true history.
*Be an ally: speak up when you witness microaggressions, bias, racism, sexism, ableism,
homophobia, transphobia, and other forms of discrimination.
*Seek to understand and leverage the traditional cultural connections, strengths, and ways
of healing.
*Recognize historical and community trauma.

Social 
Emotional 
Learning, 

Resilience, 
Growth, 

& Change 

*Strength and resilience are emphasized over deficiencies and pathology.
*Use restorative justice, peer mediation, conflict resolution, and other positive discipline
and SEL practices to build community and address harm and challenging behaviors.
*Teach social emotional skills.
*Center/ground yourself often and regulate your own reactions to triggers. (This allows you
to be a “co-regulator” for students when they are activated).
*Convey warmth and support in your communications with students and caregivers.
*Use hopeful and optimistic language, laugh when you can.
*Model empathy and practice compassion and forgiveness.
*Believe that everyone has the inherent ability to grow and change with the right support.

Educator Care 

*Seek out support when you feel overwhelmed.
*Cultivate self-awareness. Know your own triggers and how to draw on your strengths and
assets to manage them.
*Offer support to colleagues.
*Advocate as a group to administration to ensure staff are supported as needed.
*Administration understands and addresses staff self-care and secondary traumatic stress.

Adapted from the following sources:  
Columbia School of Social Work: https://academiccommons.columbia.edu/doi/10.7916/d8-gc9d-na95, 
UCSF Hearts, J. Dorado (2021) https://hearts.ucsf.edu/hearts-trauma-informed-principles 
National Child Traumatic Stress Network https://www.nctsn.org/trauma-informed-care/trauma-informed-systems/schools/essential-elements 
SAMHSA’s National Center for Trauma Informed Care: https://www.traumainformedcare.chcs.org/what-is-trauma-informed-care/  
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www.FosteringResilientLearners.org The Spectrum of Trauma-Savvy Practices 

Copyright © 2021 Kristin Souers and Pete Hall. Adapted from Relationship, Responsibility, and Regulation: Trauma-invested strategies for fostering resilient learners (ASCD, 2018).  
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When examining building and district-wide practices, it is common for ratings in all four of the categories. The goal of this 

assessment worksheet is to identify both your areas of strength as well as those areas still in need of improvement. As you 

reflect on each category and definition, there is a space provided to allow you to document your current practices either as 

an individual, building, or district with the ultimate goal of becoming trauma-invested.  

Trauma-Inducing Trauma-Indifferent Trauma-Informed Trauma-Invested 

Definition A setting that not only 
lacks safety, it is actively 
unsafe for students 
and/or adults. Practices 
within the setting are 
further disrupting both 
staff and students. This 
setting tends to be deficit 
focused with practices 
centered around 
highlighting the problem. 

A setting that does not 
take childhood trauma 
into consideration in its 
policies and practices. 
This is a setting that 
tends to focus on data 
only and does not take 
into account the whole 
child in its practices and 
its policies. Academics 
are seen as separate 
from social emotional 
practices.  

A setting that has acquired 
some knowledge about 
childhood trauma and is 
versed in related strategies. 
This is a setting where the 
whole child is being 
addressed. Typically, some 
social emotional practices 
have been adopted and are 
in use. This is a setting that 
has found ways to 
incorporate social emotional 
practices with academics.  

A setting that has full staff consent 
to trauma invested practices as a 
value add. Whole teams are 
working together collectively and 
speaking the same language. 
Atmosphere in this building is 
positive and all feel safe attending 
here. This building incorporates 
whole child learning and staff 
support practices aimed at the 
success for ALL students.  

Other 
descriptors 

Adults rely on the exit 
strategy and are not 
committed to the whole 
child. Students who 
struggled are seen as 
someone else’s problem. 
Trauma is viewed as a 
mental health issue and 
not the responsibility of 
all staff. Staff are 
resistant—too much to 
do already! They see this 
as “those peoples” issues 
and not relevant to 
everyone.  

Adults may or may not 
know important 
information (name, 
interests, goals, etc.) 
about individual 
students. Staff don’t see 
this as a value add nor do 
they agree that it is a 
necessary part of 
teaching and learning. 
Kids need a category or a 
label to be understood. 

There is a movement afoot 
to learn more about 
childhood trauma and what 
can be done to help the 
students be successful. 
There is active commitment 
in the setting to keep this 
topic at the forefront. Staff 
are struggling with 
consistency and still see this 
as a column or curriculum at 
times. Staff still struggle at 
times with the need for 
labels or a name to 
understand what is 
happening.  

The whole team is committed to 
incorporating these practices into 
the workplace for each and every 
student. Common language and 
building practices are designed to 
see 100% of student population 
with potential. This is not seen as 
one more thing we have to do—it 
is seen as the thing we need to do. 
This work is not a curriculum—it is 
a philosophy of practice that is 
incorporated into already existing 
work. This is viewed as a life issue 
that requires support for all by all.  

Words you 
might hear: 

• Failure 

• Lost cause

• Worthless 

• Waste of time

• Not my responsibility 

• Unsafe place

• Lack of trust

• Why bother? 

• Chaos

• Never/Always

• Scores first 

• I have to cover the
curriculum 

• Don’t have time 

• Struggles 

• That is the counselor’s
job

• I am paid to teach not
to connect

• I am responsible for
myself not others

• This is how we’ve
always done it

• Sometimes

• Childhood trauma

• Regulation 

• Relationships 

• Responsibility 

• Potential 

• Strengths 

• Competing demands

• Goals

• SEL strategies 

• Safe enough, healthy
enough

• Team work

• Kids matter 

• Adults matter 

• Whole Child—100% need us and
deserve awesome

• Differentiation 

• Success—no one gets left behind 

• Teamwork is essential—I am not
alone in this 

• Relationship required for all

• Flexibility 

• Collaboration 

• Partnerships 

• Nest

• Safety for all

• Connection

• Consistency in practice 

• Predictability 

Mindset needed 
to move forward 

First, do no harm. Gain awareness and 
learn as much as you can. 

Consent--Be intentional and 
implement your knowledge. 

Collaborate often and refine your 
practices. Celebrate successes! 



The Four R’s of Trauma-Informed Care 

REALIZE… 
…the widespread prevalence and impact of trauma and 
understand potential paths for recovery 

RECOGNIZE… 
…the signs and symptoms of trauma in students, families, staff, 
and others involved in the school community. Understand that 
each person may react somewhat differently to trauma. 

RESPOND… 
…by fully integrating knowledge about trauma into policies, 
procedures, and practices. 

RESIST… 
…re-traumatization of children and the adults who care for them 

Adapted from Substance Abuse and Mental Health Services Administration. (2014). SAMHSA’s Concept of Trauma and Guidance for a Trauma-Tnformed 
Approach. HHS publication no. (SMA) 14-4884. Rockville, MD: Substance Abuse and Mental Health Services Administration 
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CULTURALLY RESPONSIVE-SUSTAINING EDUCATION (CRSE) 
advances educational justice by:

Using rigorous and  
relevant curriculum, 
and anti-oppressive  
teaching practices

WHAT ISWHAT IS

CULTURALLY
RESPONSIVE-SUSTAINING

EDUCATION

CULTURALLY
RESPONSIVE-SUSTAINING

EDUCATION

Centering and valuing 
students’ cultures  

and identities

1 2

Building strong, 
positive relationships 

between students, 
families, and  
school staff

3
Supporting students to  
develop the knowledge,  

skills, and vision  
to transform the world  

toward liberation
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CONNECT WITH US NYU Metro Center nyu-ejroc@nyu.edu

“I want all my students to feel seen in the classroom, to be seen in the curriculum.  
I want my daughter not to wonder if people that look like her made contributions to the world.” 

—AARON HARRIS, NYC HIGH SCHOOL ENGLISH TEACHER
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“Some of our schools have a dozen ethnicities within a single classroom. There’s no way to 
teach everyone’s culture.”	  

CRE	  doesn’t	  require	  that	  teachers	  know	  everything	  about	  each	  student’s	  culture.	  Research	  tells	  us	  that	  one	  of	  the	  
most	  effec>ve	  ways	  to	  close	  achievement	  gaps	  is	  to	  build	  posi>ve,	  inten>onal	  rela>onships	  between	  teachers	  and	  
students;	  this	  requires	  teachers	  to	  know	  and	  value	  who	  their	  students	  are	  and	  where	  they	  come	  from.	  When	  teachers	  
truly	  know	  the	  assets,	  interests,	  and	  passions	  of	  their	  students,	  they	  can	  leverage	  them	  in	  suppor>ng	  students’	  
academic	  growth.	  CRE	  requires	  that	  teachers	  understand	  how	  who	  they	  are	  impacts	  how	  they	  teach.	  It	  asks	  teachers	  
to	  reflect	  on	  and	  address	  their	  own	  implicit	  biases,	  which	  can	  nega>vely	  impact	  their	  teaching.	  	  

“Are you saying all our teachers are racist?” 

No,	  but	  I	  am	  saying	  that	  everyone	  holds	  biases	  and	  we	  have	  to	  create	  space	  in	  schools	  to	  be	  open	  in	  acknowledging	  
and	  addressing	  it.	  If	  we	  can’t	  even	  talk	  about	  our	  biases,	  then	  we	  will	  never	  be	  able	  to	  address	  the	  impact.	  There	  
needs	  to	  be	  ongoing	  dialogue	  in	  schools	  about	  race	  and	  racism	  in	  order	  to	  address	  the	  inequi>es	  in	  discipline,	  
academics	  and	  more.	  	  

“This sounds like it will cost a lot of money, and I don’t think we have funds for that.”	  

Many	  schools	  already	  have	  professional	  development	  >me	  every	  Monday,	  and	  funds	  to	  use	  on	  that	  >me;	  it’s	  just	  a	  
ques>on	  of	  how	  they	  spend	  that	  >me	  and	  money.	  Principals	  can	  also	  get	  staff	  to	  read	  about	  CRE	  or	  aJend	  ins>tutes	  
offered	  by	  NYU	  and	  other	  organiza>ons.	  If	  a	  school	  pays	  to	  send	  a	  few	  staff,	  they	  can	  come	  back	  and	  train	  others.	  

“Teachers are already so overburdened with work; they can’t fit this in.” 

CRE	  is	  not	  something	  addi>onal	  to	  add	  to	  the	  plate	  of	  already	  overwhelmed	  teachers;	  it	  is	  the	  plate.	  It	  is	  and	  should	  be	  
the	  founda>on	  of	  everything	  teachers	  do.	  If	  teachers	  connect	  with	  students,	  it’s	  actually	  easier	  to	  help	  them	  succeed	  
academically.	  Research	  shows	  the	  most	  effec>ve	  way	  to	  address	  equity	  gaps	  in	  student	  achievement	  is	  a	  high-‐quality	  
teacher/student	  rela>onship.	  In	  fact,	  many	  teachers	  are	  asking	  for	  this	  type	  of	  training.	  	  

“Schools have to teach the Common Core; we can’t just teach whatever we want.” 

The	  Common	  Core	  mandates	  skills	  that	  must	  be	  taught,	  but	  doesn’t	  mandate	  curriculum;	  so	  you	  can	  use	  many	  
different	  types	  of	  texts,	  books,	  authors	  or	  videos	  as	  long	  as	  students	  learn	  the	  specific	  skills.	  	  	  

“I don’t think that our school and teachers are ready for this. We are already working on so 
many things that I want them to do that really well. Now is just not the time.” 

Given	  the	  current	  poli>cal	  context,	  now	  is	  the	  essen>al	  >me	  to	  do	  this.	  If	  not	  now,	  then	  when?	  If	  not	  us,	  then	  who?	  
CRE	  is	  a	  lever	  that	  can	  enhance	  all	  of	  a	  school’s	  ini>a>ves-‐	  academic,	  behavioral	  and	  social-‐emo>onal.	  Our	  kids	  are	  
en>tled	  to	  it.	  

How	  can	  we	  talk	  to	  our	  community,	  our	  schools	  and	  our	  elected	  officials	  about	  culturally	  responsive	  educa4on	  (CRE)?	  
How	  can	  we	  prepare	  for	  the	  doubts	  and	  aBacks	  we	  may	  hear?	  Here	  are	  some	  examples	  of	  what	  we	  might	  hear	  and	  

how	  we	  can	  PUSHBACK	  on	  the	  pushback!	  	  

C u l t u r a l l y 	   R e s p o n s i v e 	   E d u c a 4 o n : 	   F a c i n g 	   P u s h b a c k

Center for Strategic Solutions 
For	  more	  informa3on,	  please	  contact	  nyccej@gmail.com
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Trauma Sensitive Schools 
Planning Worksheet 

1. What is your motivation to make your school more “trauma-sensitive”? What urgency
do you have?

2. What trauma-sensitive attributes and strengths does your school already have? (Consider the
following: Are people ready and willing? What programs/services are already in place?
How is your school already a safe and supportive place? Etc.)

3. Where do you see need and gaps in regard to being trauma-sensitive? (Consider the following:
Are people resistant? Do you lack funding and/or capacity to implement new ideas? Etc.)

New Jersey State Bar Foundation - 2022

4. Pick one of the following areas:       Connection to body and creativity,       Restorative
Justice,       Culturally Responsive Teaching, or Civic Engagement. Read the article 
or watch the video assigned to this group and then answer the following questions.
You can work on your own and discuss with your group.

a. What did I already know about this area?

b. What did I learn today?

c. What questions do I still have?
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d. What, if anything, is already happening at my school in this area?

e. What else do I want to implement in this area?

f. What barriers might I encounter and what will I do to prevent or mitigate these barriers?

g. Who are my allies? Who will help me?

h. How can students help to implement my ideas?

i. What will I do immediately when I get back to my school?

j. What will I do in the next three months to make progress in this area?

New Jersey State Bar Foundation - 2022

5. Asses the strengths and needs/challenges in the following trauma-informed principles:
a. School-Wide Understanding of Trauma & Its Impact

i Here is how I demonstrate my commitment to School-Wide Understanding of Trauma & Its Impact

ii Here is how my school demonstrates our commitment to School-Wide Understanding of Trauma & Its Impact 

iii Here is what I think we can do more of to promote School-Wide Understanding of Trauma & Its Impact

b. Physical, Emotional, Social, & Academic Safety
i Here is how I demonstrate my commitment to Physical, Emotional, Social, & Academic Safety

ii
Here is how my school demonstrates our commitment to Physical, Emotional, Social, & Academic Safety

iii Here is what I think we can do more of to promote Physical, Emotional, Social, & Academic Safety

c. Relationships, Support, Connection, & Community
i    Here is how I demonstrate my commitment to Relationships, Support, Connection, & Community

ii Here is how my school demonstrates our commitment to Relationships, Support, Connection, & Community 

iii Here is what I think we can do more of to promote Relationships, Support, Connection, & Community
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New Jersey State Bar Foundation - 2022

i. Here is how I demonstrate my commitment to Relationships, Support, Connection, &
Community

ii. Here is how my school demonstrates our commitment to Relationships, Support,
Connection, & Community

iii. Here is what I think we can do more of to promote Relationships, Support, Connection, &
Community

e. Cultural Responsiveness & an Understanding of Bias & Oppression
Here is how I demonstrate my commitment to Cultural Responsiveness & an Understanding of
Bias & Oppression

Here is how my school demonstrates our commitment to Cultural Responsiveness & an
Understanding of Bias & Oppression

 Here is what I think we can do more of to promote Cultural Responsiveness & an
Understanding of Bias & Oppression

f. Social Emotional Learning, Resilience, Growth, & Change
 Here is how I demonstrate my commitment to Social Emotional Learning, Resilience, Growth,

 Here is how my school demonstrates our commitment to Social Emotional Learning, Resilience, 

 Here is what I think we can do more of to promote Social Emotional Learning, Resilience, Growth, 

g. Educator Care
 Here is how I demonstrate my commitment to Educator Care

 Here is how my school demonstrates our commitment to Educator Care 

 Here is what I think we can do more of to promote Educator Care

d. Collaboration, Empowerment, Voice, & Choice

& Change

Growth, & Change

& Change
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